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Preface

The world-class schools the United States requires cannot exist without a world-class
teaching force; the two go hand in hand. Many accomplished teachers already work

in the nation’s schools, but their knowledge and skills are often unacknowledged and
underutilized. Delineating outstanding practice and recognizing those who achieve it are
important first steps in shaping the kind of teaching profession the nation needs. This is
the core challenge embraced by the National Board for Professional Teaching
Standards™ (NBPTS). Founded in 1987 with a broad base of support from governors,
teacher union and school board leaders, school administrators, college and university
officials, business executives, foundations, and concerned citizens, NBPTS is a nonprofit,
nonpartisan organization governed by a 63-member board of directors, the majority of
whom are teachers. Committed to basic reform in education, NBPTS recognizes that
teaching is at the heart of education and, further, that the single most important action the
nation can take to improve schools is to strengthen teaching. To this end, NBPTS has
embraced a three-part mission:

• to establish high and rigorous standards for what accomplished teachers should know
and be able to do;

• to develop and operate a national voluntary system to assess and certify teachers
who meet these standards; and 

• to advance related education reforms for the purpose of improving student learning.

Dedication to this mission is elevating the teaching profession, educating the public
about the demands and complexity of accomplished teaching practice, and making teach-
ing a more attractive profession for talented college graduates with many other promis-
ing career options.

National Board Certification® is more than a system for recognizing and rewarding
accomplished teachers. It offers both an opportunity to guide the continuing growth and
development of the teaching profession and a chance to design ways to organize and
manage schools so as to capitalize on the expertise of National Board Certified
Teachers®. Together with other reforms, National Board Certification is a catalyst for
significant change in the teaching profession and in education.

The Philosophical Context

The standards presented here lay the foundation for the Early Childhood/Generalist
certificate. They represent a professional consensus on the aspects of practice that distin-
guish accomplished teachers. Cast in terms of actions that teachers take to advance
student achievement, these standards also incorporate the essential knowledge, skills,
dispositions, and commitments that allow teachers to practice at a high level. Like all
NBPTS Standards, this standards document is grounded philosophically in the NBPTS
policy statement What Teachers Should Know and Be Able to Do. That statement identi-
fies five core propositions. 
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1) Teachers are committed to students and their learning. 

Accomplished teachers are dedicated to making knowledge accessible to all students.
They act on the belief that all students can learn. They treat students equitably, recog-
nizing the individual differences that distinguish their students from one another and
taking account of these differences in their practice. They adjust their practice, as
appropriate, on the basis of observation and knowledge of their students’ interests, abil-
ities, skills, knowledge, family circumstances, and peer relationships.

Accomplished teachers understand how students develop and learn. They incorpo-
rate the prevailing theories of cognition and intelligence in their practice. They are
aware of the influence of context and culture on behavior. They develop students’
cognitive capacity and respect for learning. Equally important, they foster students’
self-esteem; motivation; character; sense of civic responsibility; and respect for indi-
vidual, cultural, religious, and racial differences.

2) Teachers know the subjects they teach and how to teach those
subjects to students.

Accomplished teachers have a rich understanding of the subject(s) they teach and
appreciate how knowledge in their subjects is created, organized, linked to other disci-
plines, and applied to real-world settings. While faithfully representing the collective
wisdom of our culture and upholding the value of disciplinary knowledge, they also
develop the critical and analytical capacities of their students.

Accomplished teachers command specialized knowledge of how to convey subject
matter to students. They are aware of the preconceptions and background knowledge
that students typically bring to each subject and of strategies and instructional resources
that can be of assistance. Their instructional repertoire allows them to create multiple
paths to learning the subjects they teach, and they are adept at teaching students how to
pose and solve challenging problems.

3) Teachers are responsible for managing and monitoring student
learning.

Accomplished teachers create, enrich, maintain, and alter instructional settings to capture
and sustain the interest of their students. They make the most effective use of time in their
instruction. They are adept at engaging students and adults to assist their teaching and at
making use of their colleagues’ knowledge and expertise to complement their own. 

Accomplished teachers command a range of instructional techniques and know when
to employ them. They are devoted to high-quality practice and know how to offer each
student the opportunity to succeed.

Accomplished teachers know how to engage groups of students to ensure a disciplined
learning environment and how to organize instruction so as to meet the schools’ goals for
students. They are adept at setting norms of social interaction among students and
between students and teachers. They understand how to motivate students to learn and
how to maintain their interest even in the face of temporary setbacks.

Accomplished teachers can assess the progress of individual students as well as the
progress of the class as a whole. They employ multiple methods for assessing student
growth and understanding and can clearly explain student performance to students,
parents, and administrators.
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4) Teachers think systematically about their practice and learn from
experience.

Accomplished teachers are models of educated persons, exemplifying the virtues
they seek to inspire in students—curiosity, tolerance, honesty, fairness, respect for
diversity, and appreciation of cultural differences. They demonstrate capacities that
are prerequisites for intellectual growth—the ability to reason, take multiple perspec-
tives, be creative and take risks, and experiment and solve problems.

Accomplished teachers draw on their knowledge of human development, subject
matter, and instruction, and their understanding of their students, to make principled
judgments about sound practice. Their decisions are grounded not only in the litera-
ture of their fields but also in their experience. They engage in lifelong learning,
which they seek to encourage in their students.

Striving to strengthen their teaching, accomplished teachers examine their prac-
tice critically; expand their repertoire; deepen their knowledge; sharpen their judg-
ment; and adapt their teaching to new findings, ideas, and theories.

5) Teachers are members of learning communities.

Accomplished teachers contribute to the effectiveness of the school by working
collaboratively with other professionals on instructional policy, curriculum develop-
ment, and staff development. They can evaluate school progress and the allocation of
school resources in light of their understanding of state and local educational objec-
tives. They are knowledgeable about specialized school and community resources
that can be engaged for their students’ benefit and are skilled at employing such
resources as needed. 

Accomplished teachers find ways to work collaboratively and creatively with
parents, engaging them productively in the work of the school.

The Certification Framework

Using the Five Core Propositions as a springboard, NBPTS sets standards and offers
National Board Certification in nearly 30 fields. These fields are defined by the develop-
mental level of the students and the subject or subjects being taught. The first descriptor
represents the four overlapping student developmental levels:

• Early Childhood, ages 3–8;
• Middle Childhood, ages 7–12;
• Early Adolescence, ages 11–15;
• Adolescence and Young Adulthood, ages 14–18+.

The second descriptor indicates the substantive focus of a teacher’s practice. Teachers
may select either a subject-specific or a generalist certificate at a particular developmen-
tal level. Subject-specific certificates are designed for teachers who emphasize a single
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subject area in their teaching (e.g., Early Adolescence/English Language Arts,
Adolescence and Young Adulthood/Mathematics); generalist certificates are designed for
teachers who develop student skills and knowledge across the curriculum (e.g., Early
Childhood/Generalist, Middle Childhood/Generalist). For some subject-specific certifi-
cates, developmental levels are joined together to recognize the commonalities in teach-
ing students at those developmental levels (e.g., Early and Middle Childhood/Art). 

Standards and Assessment Development

Following a nationwide search for outstanding educators, a standards committee is
appointed for each field. The committees are generally made up of 15 members who are
broadly representative of accomplished professionals in their fields. A majority of
committee members are teachers regularly engaged in teaching students in the field in
question; other members are typically professors, experts in child development, teacher
educators, and other professionals in the relevant discipline. The standards committees
develop the specific standards for each field, which are then disseminated widely for
public critique and comment and subsequently revised as necessary before their adoption
by the NBPTS Board of Directors. Periodically, standards are updated so that they remain
dynamic documents, responsive to changes in the field. 

Determining whether or not candidates meet the standards requires performance-
based assessment methods that are fair, valid, and reliable and that ask teachers to
demonstrate principled, professional judgments in a variety of situations. A testing
contractor specializing in assessment development works with standards committee
members, teacher assessment development teams, and members of the NBPTS staff to
develop assessment exercises and pilot test them with teachers active in each certificate
field. The assessment process involves two primary activities: (1) the compilation of a
portfolio of teaching practice over a period of time and (2) the demonstration of content
knowledge through assessment center exercises. Teachers prepare their portfolios by
videotaping their teaching, gathering student learning products and other teaching arti-
facts, and providing detailed analyses of their practice. At the assessment center, teach-
ers write answers to questions that relate primarily to content knowledge specific to their
fields. 

The portfolio is designed to capture teaching in real-time, real-life settings, thus
allowing trained assessors from the field in question to examine how teachers translate
knowledge and theory into practice. It also yields the most valued evidence NBPTS
collects—videos of practice and samples of student work. The videos and student work
are accompanied by commentaries on the goals and purposes of instruction, the effec-
tiveness of the practice, teachers’ reflections on what occurred, and their rationales for
the professional judgments they made. In addition, the portfolio allows candidates to
document their accomplishments in contributing to the advancement of the profession
and the improvement of schooling—whether at the local, state, or national level—and to
document their ability to work constructively with their students’ families.
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Teachers report that the portfolio is a professional development vehicle of consider-
able power, in part because it challenges the historic isolation of teachers from their
peers. It accomplishes this by actively encouraging candidates to seek the advice and
counsel of their professional colleagues—whether across the hall or across the country—
as they build their portfolios. It also requires teachers to examine the underlying assump-
tions of their practice and the results of their efforts in critical but healthy ways. This
emphasis on reflection is highly valued by teachers who go through the process of
National Board Certification.

The assessment center exercises are designed to complement the portfolio. They vali-
date that the knowledge and skills exhibited in the portfolio are, in fact, accurate reflec-
tions of what candidates know and can do, and they give candidates an opportunity to
demonstrate knowledge and skills not sampled in the portfolio because of the candidate’s
specific teaching assignment. For example, high school science teachers assigned to
teach only physics in a given year might have difficulty demonstrating in their portfolio
a broad knowledge of biology. Given that the NBPTS Standards for science teachers
place a high value on such capabilities, another strategy for data collection is necessary.
The assessment center exercises fill this gap and otherwise augment the portfolio. Each
candidate’s work is examined by trained assessors who teach in the certificate field. 

The National Board for Professional Teaching Standards believes that a valid assess-
ment of accomplished practice must allow for the variety of forms sound practice takes.
It must also sample the range of content knowledge that teachers possess and must
provide appropriate contexts for assessments of teaching knowledge and skill. Teaching
is not just about knowing things; it is about the use of knowledge—knowledge of learn-
ers and of learning, of schools and of subjects—in the service of helping students grow
and develop. Consequently, NBPTS believes that the most valid teacher assessment
processes engage candidates in the activities of teaching—activities that require the
display and use of teaching knowledge and skill and that allow teachers the opportunity
to explain and justify their actions.

In its assessment development work, NBPTS uses technology for assessment when
appropriate; ensures broad representation of the diversity that exists within the profes-
sion; engages pertinent disciplinary and specialty associations at key points in the
process; collaborates closely with appropriate state agencies, academic institutions, and
independent research and education organizations; establishes procedures to detect and
eliminate instances of external and internal bias with respect to age, gender, and racial
and ethnic background of teacher-candidates; and selects the method exhibiting the least
adverse impact when given a choice among equally valid assessments.

Once an assessment has been thoroughly tested and found to meet NBPTS require-
ments for validity, reliability, and fairness, eligible teachers may apply for National
Board Certification. To be eligible, a teacher must hold a baccalaureate degree from an
accredited institution; have a minimum of three years’ teaching experience at the early
childhood, elementary school, middle school, or high school level; and have held a valid
state teaching license for those three years or, where a license is not required, have taught
in schools recognized and approved to operate by the state.
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Strengthening Teaching and Improving Learning

The National Board’s system of standards and certification is commanding the respect of
the profession and the public, thereby making a difference in how communities and poli-
cymakers view teachers, how teachers view themselves, and how teachers improve their
practice throughout their careers. National Board Certification has yielded such results in
part because it has forged a national consensus on the characteristics of accomplished
teaching practice in each field. The traditional conversation about teacher competence
has focused on beginning teachers. The National Board for Professional Teaching
Standards has helped broaden this conversation to span the entire career of teachers.

Developing standards of accomplished practice helps to elevate the teaching profes-
sion as the standards make public the knowledge, skills, and dispositions of accom-
plished teachers. However, making such standards the basis for National Board
Certification promises much more. Since National Board Certification identifies accom-
plished teachers in a fair and trustworthy manner, it can offer career paths for teachers
that will make use of their knowledge, wisdom, and expertise; give accomplished practi-
tioners the opportunity to achieve greater status, authority, and compensation; and accel-
erate efforts to build more successful school organizations and structures. 

By holding accomplished teachers to high and rigorous standards, National Board
Certification encourages change along several key fronts:

• changing what it means to have a career in teaching by recognizing and rewarding
accomplished teachers and by making it possible for teachers to advance in respon-
sibility, status, and compensation without having to leave the classroom;

• changing the culture of teaching by accelerating growth in the knowledge base of
teaching, by placing real value on professional judgment and accomplished practice
in all its various manifestations, and by encouraging teachers to search for new
knowledge and better practice through a steady regimen of collaboration and reflec-
tion with peers and others; 

• changing the way schools are organized and managed by creating a vehicle that facil-
itates the establishment of unique teacher positions, providing accomplished teach-
ers with greater authority and autonomy in making instructional decisions and
greater responsibility for sharing their expertise to strengthen the practice of others;

• changing the nature of teacher preparation and ongoing professional development by
laying a standards-based foundation for a fully articulated career development path
that begins with prospective teachers and leads to accomplished teachers;

• changing the way school districts think about hiring and compensating teachers by
encouraging administrators and school boards to reward excellence in teaching by
seeking to hire accomplished teachers.
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Although National Board Certification has been designed with the entire country in
mind, each state and locality decides for itself how best to encourage teachers to achieve
National Board Certification and how best to take advantage of the expertise of the
National Board Certified Teachers in their midst. Across the country, legislation has been
enacted that supports National Board Certification, including allocations of funds to pay
for the certification fee for teachers, release time for candidates to work on their portfo-
lios and prepare for the assessment center exercises, and salary supplements for teachers
who achieve National Board Certification. Incentives for National Board Certification
exist at the state or local level in all 50 states and in the District of Columbia.

As this support at the state and local levels suggests, National Board Certification is
recognized throughout the nation as a rich professional development experience. Because
National Board Certification provides states and localities with a way to structure teach-
ers’ roles and responsibilities more effectively and to allow schools to benefit from the
wisdom of their strongest teachers, National Board Certification is a strong component
of education reform in the United States.
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Introduction

Early childhood teachers have the unique opportunity to introduce young children to
the challenges and rewards of learning in classroom settings. Each year, teachers in

early intervention programs, childcare centers, and a variety of prekindergarten
programs welcome three- and four-year-old children to the formal community of learn-
ers. Other early childhood professionals open the doors of kindergarten and primary-
grade classrooms. They facilitate the child’s transition from the private world of home
and family to the more public world of formal education. 

These professionals relish their roles as the orchestrators of a cohesive community of
young learners. They take pride in their ability to create a productive, safe, and enriching
environment in which children with often vastly differing backgrounds, abilities, and
needs work together successfully. They work to help children gain the knowledge, skills,
habits, and dispositions toward learning that are essential for later success in school and
in life.

Accomplished early childhood teachers enjoy and appreciate young children. They
love children’s unbridled enthusiasm and curiosity and the excitement they bring to their
explorations and to the new things they learn each day. They are engaged by the variety
and diversity of their charges across many dimensions—including their talents, interests,
and cultures. They welcome the challenge and responsibility of guiding young children
through their ever-expanding and dynamic worlds. They apply what they know about
how children grow and develop to create learning experiences that allow their children to
use the resources around them and their own abilities as pathways to learning. 

Accomplished early childhood teachers nurture children’s experiments with language,
sounds, and images as they build their expressive repertoires. They also encourage chil-
dren to expand their worlds to include new friends and experiences and a whole range of
never-before-experienced emotions and feelings. These range from pride in their ability
to demonstrate a unique skill to wonder and surprise at new observations such as explor-
ing a found bird’s nest or a complex pattern in a picture. 

Accomplished early childhood teachers are aware that children do not come to them
as empty vessels—they have begun to make sense of the world long before they arrive at
school. Their primary goal is to help children understand themselves and the world
around them as they develop the skills and knowledge essential for thinking, problem
solving, and expanding their sense of confidence in their abilities.

As generalists, early childhood teachers develop skills and knowledge across all areas
of the curriculum. In doing so, they draw on a wide range of subject matter knowledge
and pedagogy. This foundation allows them to meet the needs of young children who
grow and develop at different rates and to respond effectively to groups of boys and girls
who—while the same age—are at vastly different points in their development. Whether
teaching three-year-olds in a child development center or eight-year-olds in the third
grade, these teachers advance student understanding and respond to the capacity and
interests of their children.

Today’s early childhood teachers work with a rich mélange of eager learners from a wide
range of backgrounds and a variety of experiences and personal challenges. They teach
young children who are maturing, developing skills, and acquiring knowledge at different
rates. Typically, this process occurs unevenly, rather than in a smoothly incremental fashion.
Accomplished early childhood teachers are distinguished by their skill at recognizing and
responding to the individual differences that children bring to the classroom. For example:
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• Accomplished early childhood teachers create integrated curriculum to build on chil-
dren’s present knowledge and understandings and move them to more sophisticated
and in-depth skills, knowledge, concepts, and performances. They calibrate their
responses to children, designing learning experiences that fit the children’s learning
and developmental needs.

• Accomplished early childhood teachers employ a range of instructional strategies
and resources to match the variety of children they teach and to provide each student
with several ways of exploring important ideas, skills, and concepts. They under-
stand how to work as facilitators, coaches, models, evaluators, managers, and advo-
cates. They know how to use various forms of play; different strategies for grouping
children; and different types of technology, media, and other instructional resources.

• Accomplished early childhood teachers observe and assess young children in the
context of ongoing classroom life. They are skilled in collecting and interpreting a
variety of evidence to evaluate where each child is in a sequence or continuum of
learning and development. They know how to move from assessment to decisions
about curriculum, social support, and teaching strategies to increase the prospects for
successful learning and development.

• Accomplished early childhood teachers understand and respect the diverse cultures,
values, languages, and family backgrounds of their class members, and they use
community people and settings as resources for learning.

• Accomplished early childhood teachers involve parents and families as active part-
ners in children’s total development.

Like the conductor of a great orchestra, accomplished early childhood teachers make
and execute dozens of complex decisions as they create the symphony that is their work
with children. Each moment presents the opportunity for them to respond creatively to
the unique challenges of classroom life. They analyze through formal and informal
observations of individual children and of the overall environment and use their analyses
to guide their judgments and responses. They reflect on their own performances—
considering student progress, seeking the views of colleagues and parents, and thinking
about current knowledge bases and options and the consequences of their choices.

While seeing to the needs of individuals, accomplished early childhood teachers also
are responsible to the group. They can attend to the needs of each child while managing
a sizable and active group enterprise. They make children feel special in the midst of a
crowd, allowing them to experience the pleasure of being one of the group and making
the group an enjoyable, harmonious place to be.

Increasingly, society is appreciating and research is documenting the complexity and
significance of learning during the early childhood period. More resources than ever
before are provided to preschool, child care, kindergarten, and primary-grade programs;
and more healthy scrutiny is given to the quality of these environments and of those who
work there. There is a growing recognition that high-quality early childhood teaching is
vital to the educational development of all children, an awareness that erodes any
misconception that young children are easier to teach than older children and therefore
do not need the strongest teachers.
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Developing High and Rigorous Standards for
Accomplished Practice

In 1990, a committee of early childhood teachers teachers and other educators with
expertise in this field began the process of developing advanced professional standards
for teachers of students ages three to eight. The Early Childhood/Generalist Standards
Committee was charged with translating the Five Core Propositions of the National
Board for Professional Teaching Standards into a standards document that defines
outstanding teaching in this field. 

In 2000, a committee comprising original committee members and a new group of
educators (including National Board Certified Teachers) was convened to examine and
update as necessary the published Early Childhood/Generalist Standards. This second
edition of the standards is the result of the committee’s deliberations at meetings and
their input into working drafts of the standards. 

This NBPTS Standards document describes in observable form what accomplished
teachers should know and be able to do. The standards are meant to reflect the profes-
sional consensus at this point about the essential aspects of accomplished practice. The
deliberations of the Early Childhood/Generalist Standards Committee were informed by
various national and state initiatives on student and teacher standards that have been
operating concurrently with the development of NBPTS Standards. As the understanding
of teaching and learning continues to evolve over the next several years, Early
Childhood/Generalist Standards will be updated again.

An essential tension of describing accomplished practice concerns the difference
between the analysis and the practice of teaching. The former tends to fragment the
profession into any number of discrete duties, such as designing learning activities,
providing quality explanation, modeling, managing the classroom, and monitoring
student progress. Teaching as it actually occurs, on the other hand, is a seamless activity.

Everything an accomplished teacher knows through study, research, and experience is
brought to bear daily in the classroom through innumerable decisions that shape learn-
ing. Teaching frequently requires balancing the demands of several important educational
goals. It depends on accurate observations of particular students and settings. And it is
subject to revision on the basis of continuing developments in the classroom. The profes-
sional judgments that accomplished teachers make also reflect a certain improvisational
artistry.

The paradox, then, is that any attempt to write standards that dissect what accom-
plished teachers know and are able to do will, to a certain extent, misrepresent the holis-
tic nature of how teaching actually takes place. Nevertheless, the fact remains: Certain
identifiable commonalties characterize the accomplished practice of teachers. The nine-
standards that follow are designed to capture the craft, artistry, proficiency, and under-
standings—both deep and broad—that contribute to the complex work that is
accomplished teaching.
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The Standards Format

Accomplished teaching appears in many different forms, and it should be acknowledged at the
outset that these specific standards are not the only way it could have been described. No
linearity, atomization, or hierarchy is implied in this vision of accomplished teaching, nor is
each standard of equal weight. Rather, the standards are presented as aspects of teaching that
are analytically separable for the purposes of this standards document, but that are not discrete
when they appear in practice.

The report follows a two-part format for each of the nine standards:

I. Standard Statement—This is a succinct statement of one vital aspect of the practice of
the accomplished Early Childhood/Generalist. Each standard is expressed in terms of
observable teacher actions that have an impact on students.

II. Elaboration—This passage provides a context for the standard, along with an expla-
nation of what accomplished teachers need to know, value, and do if they are to fulfill
the standard. The elaboration includes descriptions of teachers’ dispositions toward
young learners, their distinctive roles and responsibilities, and their stances on a range
of ethical and intellectual issues that regularly confront them.

4



The National Board for Professional Teaching
Standards has organized the standards for accom-

plished Early Childhood/Generalist teachers into the
following nine standards. The standards have been
ordered to facilitate understanding, not to assign

priorities. They each describe an important facet of
accomplished teaching; they often occur concurrently
because of the seamless quality of accomplished
practice. These standards serve as the basis for
National Board Certification in this field.

I. Understanding Young Children (p. 7)
Accomplished early childhood teachers use
their knowledge of child development and
their relationships with children and families
to understand children as individuals and to
plan in response to their unique needs and
potentials.

II. Equity, Fairness, and Diversity (p. 11)
Accomplished early childhood teachers
model and teach behaviors appropriate in a
diverse society by creating a safe, secure
learning environment for all children; by
showing appreciation of and respect for the
individual differences and unique needs of
each member of the learning community;
and by empowering children to treat others
with, and to expect from others, equity, fair-
ness, and dignity.

III. Assessment (p. 15)
Accomplished early childhood teachers
recognize the strengths and weaknesses of
multiple assessment methodologies and
know how to use them effectively. Employing
a variety of methods, they systematically
observe, monitor, and document children’s
activities and behavior, analyzing, communi-
cating, and using the information they glean
to improve their work with children, parents,
and others.

IV. Promoting Child Development and
Learning (p. 19)
Accomplished early childhood teachers
promote children’s cognitive, social,
emotional, physical, and linguistic develop-
ment by organizing and orchestrating the
environment in ways that best facilitate the
development and learning of young children.

V. Knowledge of Integrated
Curriculum (p. 29)
On the basis of their knowledge of how
young children learn, of academic subjects,
and of assessment, accomplished early
childhood teachers design and implement
developmentally appropriate learning experi-
ences that integrate within and across the
disciplines.

VI. Multiple Teaching Strategies for
Meaningful Learning (p. 45)
Accomplished early childhood teachers use
a variety of practices and resources to
promote individual development, meaningful
learning, and social cooperation.

VII. Family and Community
Partnerships (p. 51) 
Accomplished early childhood teachers work
with and through families and communities to
support children’s learning and development.
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VIII. Professional Partnerships (p. 55)
Accomplished early childhood teachers work
as leaders and collaborators in the profes-
sional community to improve programs and
practices for young children and their families.

IX. Reflective Practice (p. 59)
Accomplished early childhood teachers
regularly analyze, evaluate, and synthesize
to strengthen the quality and effectiveness of
their work.

6 EARLY CHILDHOOD/GENERALIST

The pages that follow provide elaborations of each standard that discuss the knowledge, skills,
dispositions, and habits of mind that describe accomplished teaching in the field.



Standard I: Understanding
Young Children

Accomplished early childhood teachers
know how young children develop and

learn. They know the culture, history, and
values of the communities and families they
serve, and they know the attributes of the
individual children in their care. Their
knowledge of young children in general, and
of the children in their own class in particu-
lar, continues to grow as they spend time
observing and learning from children. 

This knowledge base serves them in many
pursuits, including managing their classroom
and planning their overall program and
schedule in a fashion that will engage chil-
dren’s interests, evaluating and creating
resources and experiences, and providing a
context for assessing children’s progress.
Most of all, their knowledge of young chil-
dren helps them interpret and understand the
actions and responses of their children, and it
fosters in them an appreciation of young chil-
dren as unique individuals.

Accomplished Teachers
Know How Young
Children Grow and
Develop

Accomplished early childhood teachers keep
up-to-date in their knowledge of early child-
hood development, including advancements in
cognitive science and other current research.
They know that all children, including chil-
dren with exceptional needs, arrive at their

first formal schooling as seasoned learners
and explorers with a wide range of past expe-
riences, some of which may have been posi-
tive and others negative. Teachers1 understand
that young children vary considerably, one
from another, in the pattern and pace of their
growth, thinking, language, approaches to
learning, emotional competence, and social
capacities because of individual differences,
influences of home culture and language, and
special learning and developmental chal-
lenges. They recognize when a child’s pattern
of growth or development varies significantly
from what might be expected—such as when
an unusual skill or ability is manifest or when
an atypical struggle is needed to acquire a
skill. They note such variations and ensure
that the child has access to additional support.

Accomplished teachers understand the
importance of creating an environment that is
physically and emotionally safe for young
children’s development and learning. They
understand the links among the patterns of
physical development in young children,
physical health, and successful experience in
early childhood classrooms. They know the
vital aspects of developing increased skill in
using different senses for learning and in
using large and small muscles in physical
coordination. Teachers provide ample time in
the daily schedule for children to engage in
physical activity. For example, while working
on a skill in mathematics, the children might
sing or clap their hands, sort various objects,
or engage in a variety of other experiences
that afford them multiple ways to learn
important mathematical ideas.
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Accomplished teachers understand that
children develop cognitive abilities in differ-
ent ways and at different rates. Some chil-
dren learn best when they move their bodies.
Others respond to music or to creating their
own works of art. Still other young children
express what they know by talking about
learning experiences. Some children prefer
logical mathematical representations to
explain their understanding. Although social
interaction is an essential learning vehicle for
many during their early childhood years,
some young learners prefer to work alone. 

Accomplished teachers recognize the
strengths of their children and encourage and
provide ongoing opportunities for them to
develop and use all their modalities for learn-
ing within the created and natural environ-
ments. They know that young children build
understanding from concrete experiences.
They know that children learn simple
concepts and then build on these concepts to
understand more complex ideas. They know
that interacting with materials and with other
people gives children the opportunity to
interpret their experience in order to make
sense of the world.

Accomplished early childhood teachers
also recognize the importance of imagination
in the development of young children.
Through their imaginative lives, children gain
a better understanding of the world and their
place in it and thus gain confidence in their
ability to function securely and with a sense
of control. Creative expression and play
nurture children’s imaginative lives and help
them organize their thinking and make sense
of otherwise chaotic or confusing events.
Therefore, accomplished teachers provide
multiple opportunities for children to extend
their imaginations through play, free explo-
ration, guided discovery, creative dramatics,
and other child-centered methods. 

Accomplished teachers understand that
children’s ultimate academic success depends
on their willingness to try new tasks, to put

forth persistent effort, and to believe that they
can perform at high levels. Teachers realize
that development occurs when children have
meaningful opportunities to practice newly
acquired skills that challenge the learner just
beyond the level of present mastery. And, just
as self-esteem contributes to academic perfor-
mance, the reverse also is true. Children who
work well in classrooms and experience
tangible success view themselves as compe-
tent and valuable. Thus, teaching children to
cooperate with adults and peers and to carry
out classroom routines are important goals in
the early primary grades. Accomplished
teachers know how young children develop
social and intellectual capacities, and they use
that knowledge to establish the classroom
environment and routines and to govern their
personal interactions with children.

While attending to the overall manage-
ment of the classroom, accomplished teach-
ers seek to maximize opportunities to engage
each child, thus building a cumulative picture
of strengths and interests and of how each
child speaks, reasons, and interacts socially.
Teachers continually observe and listen to
children, not principally to compare their
performance with that of their peers or with
grade-level objectives, but rather to under-
stand the children as individuals and to
inform their practice. (See Standard III—
Assessment.)

Accomplished early childhood teachers
understand that children’s learning is shaped
by language, culture, family, and community
values, as well as by individual attributes and
talent. These teachers are aware of cultural
differences in social conventions, authority
structures, and age-related expectations. They
know that children’s self-esteem and personal
identity evolve from their place in their
family and culture. They know that children
are alert for cues that teachers respect, under-
stand, and value them for the knowledge and
social competence they have developed.
Accomplished teachers therefore adapt their
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program in ways that attempt to ensure that
all children will have success in achieving the
large academic and social goals that teachers
have set out for them. They also hold as an
important outcome the development of
bridges from the life of the home to the life of
the school and the larger community.

Accomplished teachers talk with the chil-
dren in their classroom to learn about their
ideas, values, concerns, and hopes. They use
this information in presenting subjects,
posing challenges, and interpreting chil-
dren’s responses. Teachers also recognize
that there may be a healthy and necessary

tension among the goals of accommodating
children’s choice and interest, establishing a
workable and coherent structure for their
programs, and mediating for specific excep-
tionalities that may be present in their class-
room population. Consequently, they plan
carefully, choosing routes that make sense
for their children and communities and
basing their decisions on research and theory,
personal experience, knowledge of accom-
plished practice, and established standards.

9
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Standard II: Equity,
Fairness, and Diversity

All teachers must dedicate themselves to
understanding and meeting the needs

of heterogeneous populations as society
becomes more culturally diverse. Accom-
plished teachers promote fairness and equity
in their classrooms. They confront issues of
diversity proactively to promote equity and
to ensure that their children—regardless of
race, nationality, ethnic group, primary
spoken language, socioeconomic class, age,
ability, exceptionalities, sexual orientation,
family structure, or gender—receive equal
opportunities to learn. They challenge chil-
dren to advance. They actively and posi-
tively challenge prejudice, derogatory
comments, and stereotypical perspectives. 

Accomplished teachers know that the atti-
tudes they manifest set powerful examples
for young people, and they conscientiously
demonstrate appropriate behaviors they wish
to inculcate in their children. They maintain
high expectations for all learners and chal-
lenge them to achieve their best. They select
experiences and approaches to instruction
that ensure equitable participation by both
boys and girls. When young learners are
given the opportunity to select experiences,
accomplished teachers ensure that the
choices available are varied and not gender-
based.

Teachers establish a climate of fairness
and respect in their classrooms. They create
situations that allow young learners to
demonstrate fairness and personal and social

responsibility. They provide opportunities for
children to practice teamwork, cooperation,
and effective communication—skills that will
help them function effectively as citizens.

Accomplished Teachers
View Exceptionalities as
Strengths

Accomplished early childhood teachers are
aware of the challenges involved in providing
instruction to youngsters with exceptionali-
ties. Using multiple forms of assessment,
they understand how to modify curriculum
and their instructional practices to meet the
needs of all children. They model appropriate
interactions in making certain that children
with exceptionalities are involved in mean-
ingful ways. Teachers see the inclusion of
children with exceptionalities as a learning
experience for other youngsters. They
involve children with exceptionalities, and
they advocate for them in and beyond the
school setting. 

Accomplished teachers are familiar with
and comply fully with federal regulations
such as the Individuals with Disabilities
Education Act (IDEA), Section 504 of the
Rehabilitation Act, the Americans with
Disabilities Act (ADA), and state and local
policies concerning children with exception-
alities. They know that specialists and

11EARLY CHILDHOOD/GENERALIST

Accomplished early childhood teachers model and teach behaviors appropriate in
a diverse society by creating a safe, secure learning environment for all children;
by showing appreciation of and respect for the individual differences and unique
needs of each member of the learning community; and by empowering children to
treat others with, and to expect from others, equity, fairness, and dignity.



support personnel have valuable insights into
young learners’ abilities and know how to
facilitate learning. They willingly team with
colleagues to address the needs of children
with exceptionalities and to ensure that all
children achieve success in their individual-
ized education goals and objectives.

Accomplished Teachers
View Diversity in
Language and Culture
as a Strength

Accomplished early childhood teachers
view student diversity—including the physi-
cal, emotional, cultural, and intellectual
variability of children—as an opportunity
for a richer social and learning environment.
They are articulate about their own culture,
show curiosity about other people’s history
and beliefs, and are aware of their own
responses to diversity. They are active in
investigating and sharing the culture and
history of their children and the school
community. (See Standard VII—Family and
Community Partnerships.) They seek out
people, experiences, and other resources that
will help them understand the strengths,
accomplishments, and mores of children’s
families and neighborhoods and the history
and values that form the context in which
their children grow up. 

Accomplished teachers create learning
environments that embody high expectations
and fairness for all children. They value and
build on the diversity and richness of cultural
groups, and they promote respect for others
by modeling and teaching appreciation for
the differences among children. They are
sensitive to various family structures and
cultural issues that affect children’s attitudes
toward school and others. They recognize
and address relevant diversity issues affect-
ing instruction, class management, and

student participation. They strive to educate
themselves about their children’s cultures
and implement this knowledge to improve
student learning.

Accomplished teachers show respect and
appreciation for each child’s cultural back-
ground and family structure. They seek to
introduce children to the range of other
cultures in their learning community and in
the larger society. They know how to build
connections among children’s families,
cultures, languages, communities, and school-
work. By nurturing links to the child’s back-
ground in positive ways, teachers create a
more successful learning environment.  They
invite children to share their cultures and
values and enrich the learning for all through
their repertoire of songs, games, and stories.
They build a classroom community that
fosters curiosity and respect for other people’s
history, language, values, beliefs, family
structures, cultures, and communities.

Accomplished early childhood teachers
understand that group diversity may cause
reactions ranging from curiosity to discom-
fort among children. They understand that
their own values and style of speaking and
interacting, as well as the public purposes of
schooling, may be in conflict with some chil-
dren’s family cultures. For example, many
early childhood teachers seek to foster chil-
dren’s abilities to make individual choices
and to think independently. In some commu-
nities, however, most decisions are made by
elders or by group consensus, and the valued
attribute for children is conformity. Parents2

in such communities may perceive children’s
efforts to express themselves and make
choices as imposing on adult authority. 

These concerns are recognized and
addressed by accomplished early childhood
teachers through discussions with parents,
peers, and community members, without
either relinquishing their important goals or
being disrespectful to family or community
members. They negotiate an alignment of
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goals that has the child’s best interests and
needs as the determining factor. They honor
their professional responsibilities and call
upon school district and professional guide-
lines, standards, and ethics to inform their
decision making. 

At the same time, accomplished teachers
recognize that children from various back-
grounds, cultures, family structures, and
communities may share many interests, have
similar successes and challenges, and be
excited by many of the same kinds of expe-
riences and learning opportunities. They
know, for example, that most children will

respond enthusiastically to being read an
exciting story or to having the chance to
prepare a simple dish and share it with their
friends. Thus, while they capitalize on the
diversity among their classroom population
as an opportunity for learning, they also
build upon their children’s commonalities to
promote classroom cohesiveness and foster
attitudes conducive to participating in demo-
cratic institutions.
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Standard III: Assessment

Accomplished early childhood teachers
are systematic and insightful observers

of young children at work and at play.
Assessment is not a separate event in the
classroom calendar; rather, it is a daily, ongo-
ing, performance-based activity. Given the
importance of understanding the develop-
mental levels and diversity in learning of
children, accomplished teachers use a variety
of methods to assess growth, stability, and
patterns in how children speak, interact with
peers, represent, and carry out learning tasks.
They are skilled in identifying and respond-
ing to classroom concerns, recognizing prob-
lems in social relationships, identifying
unusual stress or excitement in children, and
finding opportunities for new levels of learn-
ing. They use their observations to help chil-
dren and parents understand and celebrate
progress and to establish future goals.

Accomplished teachers employ system-
atic strategies to identify children’s knowl-
edge and emerging capacities. They establish
a goal- or standards-based assessment cycle
that is continuous and recursive in nature—
assess, plan, implement, assess. This assess-
ment cycle begins with the assessment of
children for the purposes of planning and
implementing instruction that will support
and advance student learning. Accomplished
teachers are committed to being accountable
to the public for their practice, working with
colleagues to promote public understanding
of the aims and achievements of the schools. 

Accomplished teachers involve parents
and the children themselves in the process of

setting goals and assessing performance. They
recognize that assessment is an ongoing
process that begins with knowledge of the
family and environment from which children
come. Families’ ideas and expectations are
sought, considered, and addressed as the
teacher determines curriculum.

Accomplished Teachers
Use a Variety of
Approaches for
Assessing Children
Accomplished early childhood teachers
assess all the goals of their practice, collect-
ing and analyzing information on how chil-
dren are growing cognitively, socially,
physically, and emotionally. In assessing
learning, their concerns are not confined to
children’s levels of factual knowledge.
Rather, accomplished teachers also record
and analyze the following:

• the forms of children’s responses;
• the processes that children employ in

creating products, solving problems, and
arriving at answers; 

• children’s patterns of persistence and
curiosity and their ability to work with
peers, adults, and a variety of resources.

Accomplished teachers process assess-
ment data against several frames of reference:

• goals, standards, and desired outcomes
for children’s learning and development;
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• the unfolding picture of the individual
child as a learner and person, which sets
a context for judging changes in skills,
knowledge, concepts, dispositions, and
behaviors;

• a map of typical stages and patterns of
learning in young children;

• how children develop within the context
of their peers, which provides insight in
interpreting the information they collect.

Accordingly, accomplished teachers
employ multiple systematic assessment
strategies that establish, define, and prioritize
instructional goals to address children’s
needs. They make appropriate adaptations
and modifications, ensuring individualiza-
tion and successful learning for all children.
They assess children over time and in differ-
ent settings, employing multiple methods
and documentations such as the following:

• providing opportunities for children to
self-assess and set goals, and helping
them to understand how they learn;

• observing, questioning, and listening to
find out what and how children are
thinking;

• employing systematic procedures to
document children’s use of time, their
social relationships, the modes of learn-
ing that seem particularly engaging to
or productive for them, and their use of
language;

• taking systematic samplings of chil-
dren’s activities and performance,
including collecting examples of their
writing, art work, audiotapes or oral
reading, dictated stories, literature
response logs, and records of participa-
tion in group projects; 

• using standardized instruments, when 
they are appropriate, accurate, and an 
efficient part of a multistage assessment 
or diagnostic process.

Accomplished teachers encourage children
to take responsibility for their own learning; to
assess their own growth; and to develop skill
in judging their own work, the work of their
peers, and the work of others. Accomplished
teachers provide a means to establish under-
standing of and set clear expectations for
student performance. They routinely develop
and encourage children to design sets of crite-
ria against which to judge their work and
monitor their own performances. They
encourage and enable children to evaluate
their work on the basis of these data and then
set new goals.

Accomplished Teachers
Use Assessment to
Inform Teaching and
Learning

Accomplished teachers employ a systematic
approach to assessing children’s learning and
development. They use these assessment data
as the starting point for informing their teach-
ing practices. Accomplished teachers use
assessment results as one important source of
information for making decisions about orga-
nizing learning environments; selecting
teaching and learning materials; creating
instructional groups; selecting instructional
goals and objectives; planning and imple-
menting instruction; and communicating with
children, parents, and other professionals.

Accomplished teachers also are skilled in
noticing children whose growth and develop-
ment are somehow unusual or outside the
expected range. They can distinguish between
children who should be referred for screening
and assessment to identify those who might
benefit from special resources and children
whose learning and behavioral challenges are
likely to be temporary or indicative of a need to
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change classroom routines, learning experi-
ences, or social supports. As advocates for
appropriate assessments, they are effective
team members in such assessment and plan-
ning procedures, contributing specific observa-
tions and insights from the child’s classroom
learning and behavior. 

Accomplished teachers understand the
major types of exceptionalities and the
assessment strategies that address those
needs. They also know how to involve
parents in the assessment process, consider-
ing them equals in developing Individual
Education Plans (IEPs), using Individual
Family Service Plans (IFSPs) for transitional
purposes, and monitoring and revising these
plans. Accomplished teachers know how to
implement the IEP by including its func-
tional goals and objectives in their daily
lesson plans and making modifications and
adaptations as necessary. They take responsi-
bility for communicating with other staff
members who work with their youngsters
and with the teachers their children will have
during the next year, conveying documenta-
tion on their abilities, interests, and receptiv-
ity to different instructional strategies.

Accomplished teachers are well-informed
about current assessment practices in the

early childhood years. They are cognizant of
controversies regarding testing; the problems
surrounding inappropriate design and use of
test data (e.g., when such data are used as the
sole determinant to retain young children in
their current grade); and positive trends in the
development of more comprehensive, mean-
ingful, and constructive forms of observa-
tional and performance-based assessments
for young children.

Accomplished teachers may find them-
selves in situations in which a program,
school district, or state mandates tests that
are flawed or that fail to reflect the full range
of goals in learning and development. They
do not allow such practices to exert a detri-
mental influence on their work with children.
In addition, they work to advocate changes in
assessment policy so that testing practices
are aligned with effective instructional prac-
tices. They also communicate effectively
with parents to explain the significance and
limitations of test data.
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Standard IV: Promoting Child
Development and Learning

Accomplished early childhood teachers
use their knowledge of child develop-

ment and learning to create a safe, caring,
inclusive, and intellectually engaging envi-
ronment. They intentionally build with the
children a dynamic classroom community
that reflects ongoing changes. Such teachers
carefully consider how to design and adjust
the physical space to provide opportunities
for movement and varied arrangements for
group and individual experiences. They
consider the social and emotional climate by
creating an ambiance that fosters relation-
ships that promote safety, encourages the
participation of all children, and supports
children as they take intellectual risks. Their
schedule is flexible and responsive to the
variety of needs present in an inclusive early
childhood classroom. The teacher advocates
for material and human resources that are
appropriate to the children’s needs.

Accomplished teachers use their knowl-
edge of child development and observations
about their own children to create challeng-
ing, meaningful, and engaging learning expe-
riences. They understand that children build
knowledge and understanding on prior expe-
riences and concepts. They are skilled at
connecting children’s interests and responses
with longer-term curricular and developmen-
tal goals. In their teaching, they use their
knowledge of how young children learn.
They use experience, technology, and hands-
on material as the basis for developing
concepts and understandings.

Teachers make adjustments throughout the
year on the basis of their assessment of class
members and knowledge of young children in
general. They do this by adding new
resources (e.g., people, materials, technol-
ogy), creating new learning experiences,
adjusting the schedule, building on the inter-
ests and questions of the children, and involv-
ing them in decision making about group
experiences and problems. Teachers under-
stand and orchestrate the classroom environ-
ment so that it teaches young children to learn
by making choices and by interacting with
resources, peers, and adults. They provide a
variety of meaningful content experiences to
enrich children’s understanding and promote
higher-level thinking and questioning to
extend their learning. 

Accomplished Teachers
Understand the Central
Role of Play in Child
Development

Accomplished early childhood teachers
understand the important role of play in all
areas of children’s development. They
provide ample opportunities for various
kinds of play within the school day. They
understand the importance of play in helping
young children develop thoughts and
concepts while teaching problem solving,

19EARLY CHILDHOOD/GENERALIST 

Accomplished early childhood teachers promote children’s cognitive, social,
emotional, physical, and linguistic development by organizing and orchestrating
the environment in ways that best facilitate the development and learning of
young children.



exploration, investigation, cooperation,
communication, and social skills. They
understand how children use play to express
their ideas and feelings and to make their
first attempts at symbolic representation.
They also understand how play can be an
important vehicle for integrating and under-
standing content across the curriculum, as
well as for helping children process other
experiences they have had in their lives. 

Accomplished teachers understand the
process of play. They know that—as in any
other activity—children need to “warm up.”
They know that it often takes time for chil-
dren to settle into productive play. They
understand the ways that children move in
and out of activities, for example, leaving the
group that is acting out a medical emergency
when the restaurant group seems more
appealing. They also know that children
come in and out of roles as they are playing,
sometimes stopping in mid-sentence to make
a pronouncement in their “real” persona. 

Accomplished teachers understand that
some children have a hard time gaining
access to a group because of their gender,
because they are culturally different from the
group, because they are physically or
emotionally challenged, because they have
exceptionalities, because English is a new
language, or because they are shy or are still
developing socially. They know that some
children may think that certain types of activ-
ities are for boys and others are for girls, and
that some children may have had limited
experience with any kind of play. 

Teachers are attentive to the needs of chil-
dren who reach levels of exuberance that may
not be appropriate to the space or may be
potentially harmful to themselves or others.
They work to help all children gain access to
play; manage play so that it stays within the
boundaries of safety and reasonableness; and
organize play so that it does not perpetuate or
engender divisiveness or deteriorate into
nonproductive, destructive, prejudicial, or

otherwise harmful behavior. They may play
alongside children to help enrich and extend
the play and to model the behaviors they want
the children to learn.

Accomplished early childhood teachers
also are aware of the role of play in social
development. They understand how it can help
children begin to deal with issues of justice
and fairness. They know that conflict can
occur in any play situation and that play
provides opportunities for children to practice
generosity, fairness, tolerance, understanding,
and other key social-development traits. As
they observe and play alongside their chil-
dren, accomplished teachers take advantage
of these opportunities to guide the develop-
ment of social interactions and to help chil-
dren understand and manage their own
responses when the game has not gone the
way they wanted or when they perceive that
an injustice has occurred. 

Accomplished teachers know about and
value the different forms of play, including
indoor and outdoor play, solitary and cooper-
ative play, dramatic play, and directed and
free play. They create an environment that
stimulates discovery through these different
varieties and combinations. They understand
that play often presents opportunities to gain
valuable knowledge—for example, when
children engage in a counting game or decide
which building blocks make a construction
more stable. Teachers provide opportunities
for older children to make sense of their
world and new knowledge through manipula-
tion of objects, role play, and dramatic play.
Teachers provide a wide variety of materials
and equipment for play, and they make safety
a primary consideration in the selection and
use of all materials.

Accomplished teachers are aware that
children construct their own approaches to
learning and conceptualizing with support
from adults, other children, and environ-
ments. They understand the importance of
providing a variety of materials, such as
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sand, water, blocks, and other building mate-
rials, for open-ended play experiences,
experiments, and problem-solving tasks.
They key into children’s interest in particular
topics or themes, and they locate materials
that might lend themselves to role-playing
activities.

As keen observers of children as they
play, accomplished teachers draw inferences
from children’s behavior and dialogue during
play situations. Teachers understand the
literal meaning of what they are watching,
and they also are aware that children often
use play metaphorically to act out a range of
emotions and ideas. They are aware of the
social dynamics of the playgroup, and—as
they observe—may intervene strategically
and appropriately to guide or encourage the
play or to get caught up in the spirit of fun.
Their interventions may extend a concept
from an earlier lesson, facilitate the social
development of a member of the group, or
solve a problem. They also use their observa-
tions to gather information about the children
and to inform their design of class activities. 

Accomplished early childhood teachers
act as advocates for play. They can explain
their allocation of time for games, outdoor
play, and child-initiated forms of activity to
parents, colleagues, and administrators. They
are articulate and effective in discussing with
parents and community leaders such issues
as opportunities for play and recreation in
community settings; the influence of watch-
ing television, playing video games, and
surfing the Internet on young children; the
appropriate ages for children to engage in
competitive team sports; and the provision of
safe and well-equipped space for play
outside of school and home.

Accomplished Teachers
Promote Cognitive
Development

Accomplished teachers plan and engage
young children in activities that build upon
their prior knowledge and experience.  They
help their young children develop knowl-
edge, skills, and dispositions by construct-
ing new knowledge, recognizing and
developing strategies for learning, organiz-
ing, connecting, explaining, defending, and
reflecting on experiences so that they can
function successfully in and make sense of
the world around them.

Accomplished teachers know that purpose-
ful learning builds on practices that are appro-
priate for children of this age. They build on
the curiosity, imagination, and creativity of
young children to help them form concepts
about a range of disciplines. They provide
adequate time, rich resources, rigorous expec-
tations, and adequate support for young chil-
dren to construct complex ideas, recognize
patterns, understand relationships, and estab-
lish connections within and among disciplines.

Accomplished teachers choose tasks built
on the principles of inquiry.  These investiga-
tions engage young children in making
predictions, conducting experiments, and
reaching and evaluating conclusions to make
generalizations. Knowing and using these
processes allow children to make responsible
choices and decisions about their own learn-
ing. Teachers develop and use criteria for
negotiating, making compromises, and valu-
ing learning experiences. These investiga-
tions and explorations look different among
the range of ages within early childhood.

Accomplished teachers model and teach
communication as an essential skill by having
young children pose and respond to questions
to solve problems and to reason about and
prove “theories.” Through discourse, young
children listen to multiple perspectives and
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reflect on, compare, contrast, and extend their
own thinking to move from concrete to
abstract thinking. Metacognition is within the
reach of young children and is crucial to
processing and making sense of information.
It also helps children think deeply, flexibly,
and incisively about their world and recog-
nize their place in it.

Accomplished teachers of young children
know and value the social aspects of the
construction of knowledge. They solicit and
build on the wisdom of the group. They
expect and nurture respect. They recognize
where young children are and know how to
move them beyond their current level of
performance. They thoughtfully plan so that
children are challenged but not over-
whelmed.  They organize and orchestrate an
environment in which young children build
the confidence and competence that prepares
them for a life of learning.

Accomplished Teachers
Enhance Social
Development and
Social Skills

Accomplished early childhood teachers
understand the importance of social develop-
ment in early childhood education. They
understand that social development is key to
successful learning in groups and is a core
component of success for adults in work,
family, civic, and community contexts. They
know that social interaction is essential to a
child’s linguistic and cognitive development.
And, they know that children from ages three
to eight typically make tremendous progress
in their level of skills in this area.

Teachers understand their responsibility
for establishing a climate that fosters learn-
ing and develops life skills, setting norms for
social interaction and intervening to assist

children in resolving disputes and conflicts.
They help children develop social knowledge
about learning in groups, the behavioral
expectations of peers and adults, and the
need to adapt to classroom rules and routines
as well as to the norms of society at large. In
these ways, they begin to teach the early
childhood social studies curriculum.

Accomplished teachers help move chil-
dren from a primary concern about them-
selves to the ability to acknowledge the needs
of others. They recognize that an important
goal for many young children is to learn how
to exercise self-control, particularly in their
interactions with other children and in public
settings such as the classroom. These teachers
provide children with learning experiences
and feedback that lead them to make choices
that are appropriate in classroom settings and
help them learn to manage themselves in
social situations. They view social develop-
ment as an important goal. They model,
recognize, and encourage such virtues as
honesty, fairness, and compassion. Whenever
possible, they allow the children in their
classrooms to participate in developing rules
and guidelines for behavior and for settling
their own disputes. 

Accomplished teachers foster social
responsibility by encouraging actions that
support the common good as well as by
helping students appreciate other points of
view. They manage the teaching and learn-
ing environment by providing children with
frequent opportunities to use such skills as
initiating and sustaining interactions, work-
ing collaboratively with others, planning,
sharing, taking turns, negotiating differ-
ences, exhibiting acceptance and apprecia-
tion, finding nonphysical ways to resolve
conflicts, and making decisions. 

Accomplished teachers appreciate the
implications of instructional strategies for
social relationships in the classroom. For
example, they group children in a variety of
ways. They change grouping patterns over
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time and regularly provide opportunities for
children to choose their own groups or part-
ners. They also provide opportunities for
children to experience individual success,
thereby fostering independence and a sense
of personal accomplishment. Such skills can
be enhanced in many settings, including
multiage and nongraded groupings. Teachers
use various social arrangements to help chil-
dren learn to appreciate their different ways
of learning and understanding.

Accomplished teachers are alert to stereo-
types and deficit images in written and visual
materials; current events; and children’s own
play, language, and social interactions. They
work to build respect for, appreciation for, and
acceptance of different cultures, races,
languages, genders, social classes, learning
modalities, exceptional needs, and family
types. (See Standard II—Equity, Fairness, and
Diversity.) They do this, in part, by choosing
their grouping practices, by locating and creat-
ing instructional materials and learning expe-
riences that draw from different cultures,
and—wherever possible—by including the
community in school events. In this same
vein, they are adept at engaging family and
community members as learning resources. 

Accomplished Teachers
Support Children’s
Emotional Development
and Self-Respect

Accomplished teachers work in a variety of
ways to enhance children’s self-respect and
confidence. They seek to promote indepen-
dence, risk taking, and persistence in their
youngsters. They establish relationships with
their children that allow them to observe their
young learners closely and enable them to
better understand the children’s unique needs

and foster their emotional development. They
observe how their youngsters feel about them-
selves, their work styles, and their place in the
classroom community. Teachers recognize
typical and atypical patterns of emotional
development and regulation, and they promote
positive behavior. They help children under-
stand their own emotions and those of others
and express themselves in healthy ways.

By responding to the interests and
concerns of children instead of simply
providing direction, accomplished teachers
show respect for them. They balance the need
to bring children into the social world with a
respect for the privacy that each individual
values. They use their understanding of child
development to create learning experiences
that are meaningful, challenging, attainable,
and designed to foster children’s natural
desire to understand their environment and
develop competence. They know that as chil-
dren recognize their growing competence in
various spheres, reinforcement of their self-
worth usually follows. Teachers also select
resources and learning experiences that
promote positive images of different races,
genders, religions, cultures, and languages, as
well as individuals who are different or who
have exceptional needs, as a way to enhance
the self-respect of all children.

Accomplished early childhood teachers
serve as models in their enthusiasm for and
commitment to learning. They recognize their
ability to encourage, support, and affirm
children’s work and their personal worth.
They also understand that self-respect and
self-esteem develop as children gain auton-
omy from adults by solving problems and
coping with difficulties and setbacks. They
appreciate individual differences in children’s
personalities and temperaments and in how
children acquire and show self-confidence.

Providing a blend of challenges and
support in learning tasks and in their
personal responses to each student is a skill
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of accomplished teachers. These teachers
also are skilled at dealing with the conse-
quences of traumatic events in the lives of
individuals and their communities. They
know how to work with children who, for
example, exhibit anger or a lack of social
skills. Rather than label these children,
teachers use their knowledge and resources
to determine how to best meet the needs of
each child. 

Accomplished teachers know when chil-
dren need additional support to better
manage their own feelings and behavior, and
they are able to connect these children with
the resources they need. When appropriate,
they recommend alternative services that are
in the best interest of the child and of others
in the class. They know that very often, chil-
dren who have difficulty with their peers and
with adults need help in developing social
skills that will enable them to contribute as
members of a community. Teachers work to
develop in their children empathy for others
and the skills to effectively join a group.

Accomplished Teachers
Foster Physical Health,
Development, and Growth

Accomplished early childhood teachers
understand the physical development and
growth of young children. They create learn-
ing experiences and schedules that attend to
the physical needs of young children for
movement, rest, play, fine and gross motor
development, health, and fitness. They draw
on a repertoire of movement activities from
dance and physical education to give chil-
dren a wide range of experience with move-
ment. They provide children with daily
opportunities for outdoor play and activities
to develop physical skills and learn about
their environment. 

Accomplished teachers help their children
learn about health, nutrition, and safety
through direct experience rather than admo-
nitions, although they stand ready to warn
children about activities and hazards in the
immediate environment that might cause
them harm. They provide younger children
with opportunities to develop daily living
skills in eating, dressing, hygiene, and toilet-
ing. They are alert to evidence of medical and
physical conditions that may detract from a
child’s ability to learn (e.g., hearing or vision
problems, illness, neglect, abuse, poor nutri-
tion, dental problems, lack of sleep, indica-
tions of possible exceptionalities, or other
health conditions). 

They know that evidence of certain kinds
of physical difficulties or limitations may
indicate a more serious problem. They work
effectively with other staff members—
including nurses, physicians, nutritionists,
therapists, social workers, psychologists,
special education teachers, physical educa-
tion teachers, dentists, coaches, and related
professionals—as well as with parents, to
help develop appropriate intervention strate-
gies for children with such challenges. These
teachers know that physical development is
not addressed solely through separate physi-
cal education and health education periods
and specialized staff experts. Rather, the
entire schedule and range of learning experi-
ences are designed to support health and
physical development. 

Accomplished Teachers
Support the Development
of Children’s Language
Acquisition

Accomplished early childhood teachers know
that the acquisition of language skills is an
essential developmental task of childhood.
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They understand the language acquisition
process and know the stages that children go
through as they develop facility with
language. They know that at this age, many
children are in transition from the language
that is used at home to the more formal
language of society. They help children
understand that language is a powerful tool
that allows them to organize and express their
views and questions about the world, demon-
strate their growing expertise, and communi-
cate with other people.

Teachers know that young children are at a
particularly critical time in the acquisition
and development of their language. They
understand the special capacities for language
development that children have at this age.
They create learning experiences and a class-
room environment that provide children with
a variety of daily opportunities to use oral and
written language to carry out, understand, and
give meaning to activities and relationships.
They treat dialogue among children and
between children and adults as an especially
important means to promote understanding. 

The knowledge base of how children use
language informs accomplished teachers’
efforts to enrich further language develop-
ment and helps them understand the ways
children approach problems, their modes of
understanding, and their stages of conceptual
development. (See Standard V—Knowledge
of Integrated Curriculum.) Teachers recog-
nize that the development of early literacy
skills—speaking, listening, reading, writing,
viewing, and using multiple representa-
tions—is an important means of integrating
learning that takes place in various subject
areas and outside the classroom. 

The classrooms of accomplished teachers
are inclusive places where varieties of
language are accepted and celebrated and
where teachers model a variety of uses and
means of oral, visual, and written language.
Teachers are aware of the benefits and
special challenges of helping children for

whom English is a new language to develop
and maintain two or more languages. To the
best of their ability, teachers encourage and
promote literacy in the home language of
these children as they advance their ability
to communicate in English. Simultaneously,
teachers move children toward an under-
standing of the role of Standard English in
their future academic and economic success.
Teachers also work with children who expe-
rience delayed language acquisition and
children with communication disorders,
helping them build their language skills and
comprehension.

Accomplished Teachers
Facilitate Positive
Dispositions and
Approaches toward
Learning

Accomplished early childhood teachers
understand that every child comes to school
with a vast amount of prior knowledge and
experience and a desire to continue learning.
They know that children come to them with a
wide range of ideas and misconceptions
about the things to which they have been
exposed—both in the media and in their
communities—and they know that children
have a curiosity and an excitement about
learning more. They see their role as contin-
uing to foster this excitement by introducing
children to a wider range of resources and
opportunities for learning. 

Accomplished teachers know the impor-
tance of motivation in the learning process,
and they use a variety of means to encourage
children to do their best. They know that
ultimately, developing self-direction and
finding the pursuit of knowledge intrinsi-
cally valuable are important goals. They
offer children opportunities to exhibit and
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enhance persistence, curiosity, willingness
to take risks, and the ability to use peers and
adults as resources. They know that children
exhibit these attributes in different ways and
at different levels in different tasks, times,
and situations. 

At the same time, accomplished teachers
are keenly aware that not all children learn in
the same way. All children employ multiple
modalities of learning. However, some
modalities are more central than others to
individual children. All children benefit from
a variety of learning experiences and
resources that allow them to confront impor-
tant ideas and concepts from several perspec-
tives. Consequently, accomplished teachers
create learning situations that maximize each
child’s unique approach to learning while
also creating and maintaining an environ-
ment in which all participants feel safe to
explore and discuss different approaches,
responses, and understandings of tasks and
activities. They also constantly observe what
children do and the ways they do it. They
listen to what children say to help determine
what support their children need to continue
developing and learning.

Accomplished teachers value and model
thinking, discourse, and reading about ideas
as worthwhile activities. They encourage
children to explore phenomena, question the
world around them, learn to solve problems
in multiple ways, and share and test their
explanations and interpretations with other
youngsters. They let children know that they
are respected as individuals. They help them

understand that it is natural and desirable for
learners to differ in their ideas, opinions, and
explanations. They also help children under-
stand that many worthwhile questions do not
have a single “right” answer. In the class-
rooms of accomplished teachers, children
feel safe to venture opinions, to make
mistakes and to learn from them, and to learn
from the ideas of their peers. Teachers help
young learners understand that confusion is
natural, even for adults. They model inquiry,
help children identify questions, and support
their efforts to answer these questions.

The importance of creating a foundation
for future learning during the early childhood
years—not only in basic knowledge and
skills, but also in children’s habits of mind
and attitudes toward the subjects they will be
learning—is clearly understood by accom-
plished early childhood teachers. They give
priority to helping children learn in a variety
of ways, to understand concepts, to develop
problem-solving and critical-thinking skills,
to appreciate different responses to a ques-
tion, and to relate information across the
boundaries of traditional disciplines and
between the classroom and community
settings. They provide many opportunities for
children to explore concepts and problem-
solving strategies through the scientific
inquiry process, manipulative materials, and
group discussions. 

Reflections on Standard IV:
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Standard V: Knowledge of
Integrated Curriculum

Accomplished early childhood teaching
melds knowledge and insights from

child development with the structure of
knowledge and concepts in the academic
disciplines. Accomplished practice is neither
exclusively child-centered nor driven solely
by curriculum content. Rather, it is a rich and
careful melding of both. Decisions about
curriculum, resources, use of technology, and
learning experiences are made for a variety
of compelling reasons. These include
promoting worthwhile knowledge and
concepts (categorized within the academic
disciplines), developing meaningful concepts
and skills that cut across the disciplines,
helping children apply their knowledge to
issues that require an integrated approach,
and making learning in schools personally
relevant and captivating to children.

Integrated Curriculum

Curriculum integration involves the learning
community in making natural connections.
Accomplished teachers know that children
learn and construct meaning by making
multiple connections. Integrated curriculum
may be developed and organized from a
subject-matter topic such as plants, a key
concept (big idea) such as change, or an
essential question such as how climate
affects living things. Throughout the year, to
be authentic and not artificial, teachers may
provide different degrees of integration. For

example, teachers may integrate two or more
topics within a discipline, such as geometry
and numbers in mathematics, or two or more
disciplines, such as science, social studies,
and language arts. At times, teachers may be
able to connect all disciplines into a seamless
learning experience.

Teachers draw on their broad understand-
ing of the core academic subjects (literacy
and English language arts; mathematics;
science; social studies; the arts; and physical
education, health, and safety) in planning and
implementing integrative experiences. They
know the key concepts, ideas, and facts that
young children should understand in each
subject area, the typical ways that children
reason and talk about them, the kinds of
naive theories that children develop about the
world around them, and the difficulties that
children are likely to encounter as they
explore new terrain. They also are familiar
with the different routes and stages of chil-
dren’s progress in developing skills, knowl-
edge, dispositions, and understandings.

Accomplished teachers who work with
children at the earliest ages employ a consid-
erable amount of integrated teaching in their
practice. In fact, an observer in many of their
classrooms might be hard pressed to identify
the lines between a literature lesson, a science
lesson, and an art project. Such teachers are
adept at creating projects and learning experi-
ences that foster the joining of skills and
knowledge from multiple disciplines. They
understand that many issues that young chil-
dren find fascinating do not fall easily into
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distinct disciplinary boxes, nor do young chil-
dren naturally think in terms of disciplines.
Although accomplished teachers integrate
across disciplines, they retain a focus on stan-
dards and the rigor, breadth, and depth of the
individual subject areas.

The Content Disciplines

Teachers working with the oldest children at
this developmental level may find themselves
in departmentalized programs in which such
disciplinary distinctions may seem more
apparent. Regardless of their teaching
assignment or the way their instruction is
organized, accomplished early childhood
teachers have a strong grasp of the discipli-
nary knowledge that is the basis for their
teaching. The disciplines inform the work of
the teacher in supporting children’s learning
interests and needs.

Accomplished early childhood teachers
use their knowledge of the disciplines to
make a variety of decisions and judgments:
distinguishing between powerful core ideas
and topics and those of lesser importance,
setting ambitious but reasonable expectations
for student learning, and sequencing learning
experiences in ways that make sense concep-
tually. They work with other staff in planning
curriculum; judging the quality of resources
and activities; and creating themes and
projects across subject areas that interest
children and encourage them to develop and
apply knowledge, skills, and ideas to real-
world problems. They are familiar with the
student and teacher standards for each field
they teach.

Accomplished teachers demonstrate a
purpose, create relevance, and model enthusi-
asm for the content areas. They also seek to
support children’s enthusiasm, wonder, and
curiosity about the world and to increase their
understanding of it. The following sections
focus on the domains of subject-matter

knowledge. They consider the major ideas,
concepts, themes, and topics that Early
Childhood/Generalists draw on as they create
learning experiences for their youngsters. 

Literacy and English
Language Arts
Accomplished early childhood teachers are
conversant in the major theories, knowledge
bases, and controversies about the teaching
of reading and writing and the nature of liter-
acy. They create language arts programs that
promote the skills of the interrelated and
mutually reinforcing areas of reading, writ-
ing, speaking, listening, viewing, and visu-
ally representing. They promote daily print
and oral experiences. They also use visual
representations, such as graphic organizers,
graphs, charts, illustrations, photographs,
and available technologies, to foster critical
and creative thinking through the use of
language. They draw on their knowledge of
the key challenges and typical processes in
the initial development of these skills and
capacities. They also have a broad under-
standing of the differences in language devel-
opment and reading development and of the
ways these differences shape a model for
teaching language arts. 

A clear understanding of how children
acquire a second language enables the
accomplished teacher to support the learning
of children for whom English is a new
language. They use this knowledge base to
design appropriate learning experiences for
children of different ages and with different
levels of literacy in their first language, and
they can explain their teaching strategies to
parents, administrators, and colleagues. 

Accomplished teachers also recognize
that skilled reading involves the integration
of interacting systems of knowledge, includ-
ing complex schemata, such as story struc-
ture, and more discrete knowledge, such as
letter recognition. They know that readers
use multiple cueing systems (e.g., meaning,
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syntactical, visual) as they recognize words.
They know that comprehension processes are
guided by strategies that may be fostered
among children through a thoughtful discus-
sion of books. They understand that literacy
also extends throughout the curriculum by
building on oral language skills, including
the ability to reflect on language, the devel-
opment of a rich oral vocabulary, and the
ability to communicate and understand
complex thoughts through spoken language.

Recognizing the professional debates
and current knowledge about reading and
language arts instruction, accomplished
early childhood teachers strive to introduce
children to the power of literacy and all
genres of literature while ensuring that all
children acquire the requisite foundational
knowledge, skills, and dispositions needed
for reading success in all disciplines. Thus,
they provide children with the instruction
they need to attend to and understand
patterns of phoneme-grapheme correspon-
dences, semantics, and syntax, while also
providing a rich and varied range of experi-
ences with spoken and written language that
are necessary for literacy development.

Accomplished early childhood teachers
create a rich environment for literacy learning,
using language and stimulating stories based
on their thorough knowledge of both classical
and contemporary children’s literature; they
connect these stories with things children
already know and about which they are curi-
ous. They make ample use of print in the
classroom, providing for children a rich and
stimulating environment with labels, signs,
expressions, and words. In all classroom
settings, including those where children’s
home languages are not English, teachers
build on the previous linguistic experience of
their children. They organize their instruction
in ways that take advantage of children’s prior
literacy experiences, and they promote and
encourage the ongoing development of
language and literacy in English as well as in

the language spoken in the home and commu-
nity. They encourage children to read at home;
help them learn how to use the library; and, in
general, put them on a course to enjoy reading
and recognize its value in their lives.

They help children talk and write to
express their ideas and feelings and commu-
nicate with other people. They help them read
to clarify their ideas and learn from other
people in their classroom, their community,
and the larger world. They create a variety of
meaningful literacy experiences that may
include writing learning logs; keeping diaries
about solving problems in mathematics or
science; having conversations and discus-
sions; keeping various types of journals;
corresponding with other people; and using
signs, labels, charts, and lists in the class-
room. Teachers use technology, as appropri-
ate, to facilitate these learning experiences.
They encourage play with words and sounds
through such means as rhymes, chants, and
songs. They demonstrate the importance of
oral traditions to all cultures through the
teaching of fables, folktales, folk songs, and
legends. They also use their knowledge of
oral language and literacy development
during these learning experiences to identify
children who may benefit from screening and
assessment by a specialist.

Accomplished teachers encourage a vari-
ety of forms of language and expression and
multiple purposes of communication. They
show their own enjoyment of and involvement
in writing, literature, and conversation
through reading, writing, speaking, listening,
viewing, and visually representing. They
develop children’s appreciation of literature
and learning through books by regularly
exposing them to different genres of
children’s literature, to literature from various
cultures, and to good books of all kinds. They
read regularly to the children in their class and
the children read to each other, both to build
enjoyment in reading and to model skills in
comprehension and analysis. Teachers read to

31

Knowledge of Integrated Curriculum

EARLY CHILDHOOD/GENERALIST 



children individually and in groups, stimulat-
ing thinking about texts by asking questions
before, during, and after reading. They
provide multiple opportunities for children to
read on their own and to apply comprehension
strategies.

Accomplished teachers understand the
importance of providing children with ample
opportunities to select their own discussion
topics and materials for reading, writing,
viewing, and visually representing from a
rich array of resources so that they may
continue to grow and mature in these areas.
They encourage children to discuss their
thoughts and ideas about stories, the things
they are learning in school, and their own
experiences. Such strategies are especially
important for children who come from
homes where the literary environment is
modest at best. They also provide opportuni-
ties for children to engage in critical and
creative analysis of what they are reading. 

Teachers recognize the importance of
social interaction in the development of
strong language and literacy skills, and they
provide ongoing opportunities and facilitate
interaction in this area for their youngsters.
They have children dictate individual and
group stories, which are written and then
read aloud so that they understand the
connection between what is said and what is
written. They use this activity to help chil-
dren begin to adapt these stories by follow-
ing the conventions of written language.
Teachers also view dramatic play—sponta-
neous pretending, dramatization of their own
and other people’s stories, reenactment of
literature—as an important way to support
reading, writing, viewing, listening, speak-
ing, and visually representing skills.

Accomplished teachers develop the
process of writing, using oral language as
the starting point and encouraging children
to capture their ideas on paper in the form of
drawings, scribbles, letters, and labels,
which through the purposeful scaffolding of

instruction eventually mature into more
complete written text. They understand the
characteristics of emergent writing, includ-
ing developmental spelling and the lack of
conventional mechanics. They know that
developmental spelling reflects children’s
efforts to communicate using print and that
it is a powerful means for acquiring insight
into children’s literacy and linguistic
growth. Therefore, they focus on responding
to the nature of the content and ideas
produced by their youngsters. 

They know that children acquire skills at
their own pace, and they constantly monitor
skill development to assist children at critical
stages. As their children’s experiences as
writers and readers grow, accomplished
teachers are further able to develop in them an
understanding of the importance and proper
use of conventions. They do not ignore the
conventions of grammar and spelling, but
rather provide instruction in these areas as it
becomes appropriate for each child.

Students of accomplished teachers are
encouraged to write and illustrate their own
stories, poems, letters, books, and reports at
progressive levels of skill and complexity.
They write about experiences in and outside
of school and come to see the power of
permanently committing their ideas to writ-
ing. Teachers work with children to develop
their metalinguistic knowledge, helping them
understand the learning strategies they are
being taught and when and why to use a
particular form of language.

Accomplished early childhood teachers
employ Standard English in their writing,
oral reading, questioning, and discussions
with their children. They accept and value
children’s unique modes of expression and
distinctive dialects as they guide them
toward conventional spelling, speaking, and
writing. They recognize that mastery of the
conventions of workplace language is a key
to future economic success. Therefore, they
work with children to help them make
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choices as to which language to use in which
circumstance.

Teachers understand the issues that arise
when Standard English is not the language a
child speaks on a regular basis. They know
that language development is tied to culture,
and they are careful to take into consideration
such factors as the way learning and literacy
are valued in the home and the effect that may
have on children. An understanding of the
home cultures and language of each child
allows teachers to adapt their program in ways
that increase the prospects for success and
maintain high expectations for all children.

Accomplished early childhood teachers
also recognize that each of us speaks what is,
in effect, a personal dialect that reflects our
particular regional upbringing, ethnicity,
occupation, age, and socioeconomic class.
They celebrate the diversity of language
forms in the United States, but they also
understand that having a shared form of
English facilitates communication across
societal divisions. They provide models of
Standard English for the children in their
classrooms. They encourage youngsters to
practice and incorporate it into their own
communication and to know when its use is
especially important.

Accomplished teachers use their knowl-
edge of the typical stages of language and
literacy development to assess children’s
responses. However, they do not simply
measure the quantity of children’s reading,
speaking, listening, writing, viewing, and
visually representing as evidence of skill and
thoughtfulness. Rather, they employ a
process, noticing and recording what children
have to say and how they use language as
well as the strategies that children employ to
make sense of reading, writing, and oral
language. They then work to build connec-
tions between children’s present level of
knowledge and more sophisticated levels of
performance. Accomplished teachers also are
adept at offering suggestions to children

about how they can improve their learning.
They do so without hindering the growth of
children’s expressive abilities, diminishing
the importance of their family’s primary
language, or dampening their desire to
continue learning. (See Standard III—
Assessment.)

Literacy and English language arts are
evident and easily integrated into the other
disciplines.  For example, in mathematics, a
children’s book may provide a context for the
math lesson; journal writing or drawing
encourages children to communicate their
mathematical thinking. Teachers ensure that
students make the reading–writing connec-
tion across the curriculum.

Mathematics
Accomplished early childhood teachers
know how children develop mathematical
understanding. They know that they must use
the knowledge and language of mathematics
in designing and selecting resources, choos-
ing teaching and assessment methods, and
framing discussions and responses to indi-
vidual children. They observe, listen to, and
document the mathematical knowledge and
skills that young children demonstrate in
order to plan instructional experiences built
on children’s knowledge and abilities. Their
aim is to build children’s interest in, under-
standing of, enjoyment of, and curiosity
about mathematics in their world to develop
the desire and capacity to use mathematical
concepts in meaningful ways.

Teaching strategies are explained by the
accomplished teacher in terms of the struc-
ture of mathematical concepts, knowledge,
processes, and ideas that define number and
number systems, geometry and spatial sense,
measurement, data and probability, and alge-
bra (i.e., the pattern, relationship, and func-
tions of numbers). They draw on this
knowledge and their understanding of the
curriculum to plan learning experiences that
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deepen children’s understanding of and posi-
tive disposition toward mathematics. Their
goal is for young children to develop their
ability to apply mathematics to everyday
problems in purposeful ways.

Accomplished teachers know the major
concepts, procedures, processes, and ideas of
mathematics that define number systems and
number sense, and they know how to form
introductory lessons that develop strong
mathematical foundations. They represent
numbers in multiple ways. They provide
experiences in which young children investi-
gate number relationships using a variety of
tools. These include objects, mental compu-
tation, estimation, paper and pencil, and
calculators.

Accomplished teachers use geometry to
help their children investigate and describe
their surroundings. They provide opportuni-
ties for drawing, building, and analyzing
two- and three-dimensional shapes. They
provide opportunities for children to investi-
gate symmetry of objects and transforma-
tions (e.g., slides, flips, and turns). While
working with shapes, they further develop
concepts of distance, size, location, and
spatial sense.

Teachers use measurement to help chil-
dren compare and order objects in their
surroundings. They provide experiences for
children to use tools to become familiar with
the attributes of measurement, including
standard and nonstandard units.

Accomplished teachers engage children in
using mathematics to answer questions for
which the answers are not immediate. They
help children pose questions about them-
selves and their surroundings and collect and
organize data to answer the questions. They
help children interpret data, indentifying
trends, patterns, and relationships while
using objects, pictures, or graphs.

They help young children develop alge-
braic thinking through sorting, classifying,

and describing objects by properties. They
understand that recognizing, describing, and
creating patterns also are important founda-
tions for algebraic thinking. They provide
children with experiences in which they
model and make symbolic notations by using
concrete objects, pictures, words, and
symbols. Accomplished teachers create
experiences that lead children to understand
the relationships among numbers and to
make appropriate generalizations.

Accomplished teachers’ knowledge of
mathematics and the interrelatedness of
mathematical structures helps them select
and create a variety of resources and learning
experiences—including appropriate techno-
logical tools (e.g., calculators and computer
environments), manipulative materials, text-
books, newspapers, puzzles, charts, and
games for counting, recognizing patterns,
and using numerical, geometrical, and spatial
relationships. They view technology as a tool
for children to use to explore mathematical
ideas, develop concepts, focus on problem-
solving processes, and investigate realistic
applications.

Accomplished teachers help children
employ mathematics as a way to explore and
solve problems in their environment at home
and at school. Their mathematics curriculum
begins with and builds on children’s intuitive
insights and language. This curriculum helps
children develop the competence and confi-
dence to view themselves as mathematical
learners and users. 

Accomplished teachers give children
many opportunities to construct their own
concepts and understandings of mathematics
by working with different problems, games,
and situations. The goals are for young chil-
dren to think and reason mathematically, to
communicate multiple ways to approach and
solve problems, and to connect ideas within
the field of mathematics to make accurate
generalizations about mathematics. Children
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learn to use objects, calculators, computers,
charts, graphs, and other representations to
understand and express ideas and present
problems and solutions in multiple ways.

Accomplished teachers make use of
opportunities to apply mathematics to every-
day situations—for example, helping children
discover the geometric patterns on a leaf
during a nature walk. Children learn to look
for and recognize patterns as a way to form
concepts, recognize connections, and make
sense of problems. Teachers use mathematics
during routine experiences, including field
trips, science experiments, literature engage-
ments, cooking and snack times, sports, role
playing, and games. They show children how
they can use mathematics to solve problems,
to symbolize phenomena and relationships,
and to communicate. They encourage chil-
dren to work together, exchanging ideas and
strategies and learning to appreciate and use
different approaches to problems.

Accomplished teachers ask questions
frequently to clarify how children perceive
problems, develop strategies, and understand
different approaches to reasoning and thinking
in mathematics. They help children generate
their own questions, propose their own
solutions to problems, and prepare to explain
and defend their responses. Teachers stress
conceptual understanding, fluency, and accu-
racy in solving problems instead of focusing
exclusively on memorization or speed. They
emphasize increasing children’s confidence in
their ability to think and communicate mathe-
matically, to solve problems, to make appro-
priate decisions in selecting strategies and
techniques, to recognize familiar structure in
unfamiliar settings, to detect patterns, and to
analyze data.

Teachers integrate mathematics where it
fits naturally with subject areas across their
curriculum. For example, in science, children
might measure plant height, then make a
graph to show plant growth over time. As with

all subjects, accomplished teachers know
their math curriculum and its relationship to
the curriculum of the entire school. They
continually build on students’ prior knowl-
edge to provide a solid foundation and
smooth continuum of knowledge and skills
throughout the grades.

Science
Accomplished early childhood teachers
recognize that young children come to school
abounding with natural curiosity about the
world and how it works. They know that they
can build on children’s ability to use their
senses to acquire information by examining,
exploring, comparing, classifying, describ-
ing, and asking questions about materials and
events in their environment. As children
grow, they learn more focused, expanded,
and systematic ways to explore their world. 

Accomplished teachers also know that
attitudes and dispositions toward science
form at an early age. They know that the
foundation must be laid in the early school
years for equal opportunity for females,
males, and members of low-income commu-
nities to engage science as a means to better
understand, explain, and enjoy the natural
world as well as to follow career paths in the
sciences. They constantly look at knowledge
bases, technology, and new methods to
provide children with current knowledge and
themes. They realize that science is every-
where and that it can be integrated into the
curriculum in a variety of ways. They provide
sufficient time to develop a deep understand-
ing of essential scientific ideas rather than a
superficial acquaintance with many isolated
facts. They show a love for science and
generate in children curiosity and wonder
about the world around them.

The importance of having ongoing explo-
ration, investigation, and inquiry in science
is clearly understood by accomplished
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teachers. They understand that children need
to be able to explore, construct knowledge,
and reflect on science experiences.

Accomplished teachers are familiar with
the major concepts of the earth, life, and phys-
ical sciences that form the basis of theories and
concepts that explain how the world works.
They understand the nature of scientific
inquiry and the ways in which the scientific
community works to test theories and build
knowledge over time. They are familiar with
how scientific knowledge is applied in various
careers, in inventions and technology, and in
addressing a variety of social issues. This
knowledge base helps them create engaging
and useful projects and introduce children to
major areas of knowledge and ideas in science. 

They understand that hands-on, minds-on
exploration of materials and phenomena is
the cornerstone of science learning for young
children. They help children test their own
questions and ideas about phenomena and
materials in their environment. They intro-
duce them to methods of investigation that
include predicting, observing, gathering, and
analyzing data and inferring and generalizing
toward their own hypotheses. They help chil-
dren pursue multiple paths to investigate a
problem, become aware of the scientific
nature of their questions, and raise new ques-
tions. As a rule, accomplished teachers facil-
itate children’s open exploration of important
ideas and concepts while reinforcing the
scientific frame of mind they bring to their
discoveries. 

Accomplished teachers know that young
children typically have roughly formed ideas
and a variety of naive misconceptions about
how the natural and constructed worlds
work. Teachers design learning experiences
that will help children build their knowledge
and understanding of science and uncover for
themselves the counterintuitive nature of
many scientific principles. They incorporate
a variety of experiences from each of the
three major categories of science. They real-
ize the importance of safety, environment,

and conservation. They understand the scien-
tific method and provide experiences in
which the children can explore the scientific
method and document what they observe. 

Teachers encourage science projects and
field experiences that involve community
and family (e.g., bug collections, science
fairs). They understand how systems, cycles,
patterns, change, and cause and effect all
play an important part in the science curricu-
lum. They realize that children need to have
time to explore on their own as well as in
group settings. 

Accomplished teachers value the thinking
processes behind children’s naive concep-
tions and use them as they design learning
experiences that may help children uncover
explanations that are closer to scientific real-
ity. Teachers recognize that children will
evaluate their own ideas in their own ways as
their experiences with a range of phenomena
and materials grow. Teachers know the value
in this type of development, and to encourage
it, they expose students to a variety of expe-
riences and observations.

Accomplished early childhood teachers
know that children learn best by working
with concrete materials, employing all their
senses, and discussing their ideas. Therefore,
they help children do science rather than only
read about it. They design projects, field
experiences, and experiments that involve
children as investigators. They allow children
to build on their own intuitive explanations of
how the world works. They set up a rich
array of open-ended learning experiences so
children can work with them in a variety of
ways, guided by their interests and questions. 

They encourage children to talk about
their experiences and ideas to engage their
minds rather than to simply execute cook-
book experiments. They understand that
discussions can transform a class from a
collection of individuals into a community of
learners sharing their interpretations of the
natural world with their peers. Such experi-
ences help children reform and refine their
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theories and explanations—to learn how to
think through their ideas, to pose additional
questions, and to reconsider their ideas on
the basis of others’ views. 

Accomplished teachers extend projects to
connect a series of science experiences often
based on unique local circumstances. They
expose children to an array of tools—includ-
ing appropriate technology—that they can use
to generate and find answers to questions.

Teaching science to young children is inte-
grated with other aspects of the curriculum,
such as using mathematics, exploring
technology, deciphering history, learning
about physical health and development, and
acquiring language arts skills. Accomplished
teachers often stock the classroom with
science materials, books, and objects of
exploration; read books about science at story
time; and provide science-related literature
during free-choice reading time. Children
often work together to generate language
experience charts and whole-class journals,
individual reports, data sheets, and charts.
They may even publish individual and whole-
class books and newspapers about their expe-
riences in learning science.

Social Studies
Accomplished early childhood teachers
know that all children bring to school a range
of experiences from their families, homes,
neighborhoods, and communities. They
recognize that most children have had expe-
riences with siblings or neighbors, most have
accompanied parents on errands around
town, and most have played some part in an
important family event or celebration.
Children with recent immigrant experience,
children who are members of cultural minor-
ity groups, or children for whom English is a
new language also have stories and insights
that are unique. Accomplished teachers use
these experiences and the environment of
their classrooms or centers to help children
begin to understand social studies concepts

and to develop the dispositions toward social
studies learning that will ensure success as
their studies progress. 

Teachers recognize that children are
aware of many of the most visible events
featured in the news media or in home
discussions. Teachers take advantage of this
natural background and curiosity and their
own knowledge base in economics, govern-
ment, geography, and history to introduce
children to the ways social science looks at
issues and events. They also begin to intro-
duce their youngsters to the different
languages, beliefs, and cultural norms of
other nations and societies. 

Accomplished teachers know that for
young children, the social studies fundamen-
tally begin with questioning who one is and
what one’s place is in the world. They under-
stand the natural fascination that young chil-
dren have with things that are exotic or
different. The diversity within many class-
rooms provides a starting point for children
to begin to understand and value the many
distinct cultures of the nation and the world.
Accomplished teachers take advantage of
this opportunity as one of many starting
points in their social studies program. 

They know the importance of developing
in children the capacity to learn coopera-
tively with others who may come from
different backgrounds. They also know that
achieving this competency may take time and
some assistance from the teacher. They antic-
ipate and know how to respond to children’s
questions and views about racial, physical,
cognitive, economic, cultural, and language
differences in people they encounter. 

Accomplished teachers use their ground-
ing in geography to build spatial vocabulary
as they orient children to the classroom and
the way it changes over time. They use litera-
ture studies, art lessons, and field trips to help
children learn aspects of physical geography
that may not be present in their own immedi-
ate environments. As children mature, they
begin to create their own maps and other
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representations of their classrooms, homes,
and neighborhoods. Accomplished teachers
help children understand more formal
concepts about the spatial organization of the
world and its places and regions and how
people interact with the earth.

Accomplished teachers use civics and
government to help children understand that
in their learning communities—just as in
their homes—there are rules, rights, and
responsibilities that allow the classroom to
run smoothly. In their classrooms, children
create and interpret the classroom codes of
conduct. 

Young children may be aware of and
concerned about problems in their neighbor-
hoods or issues they have learned about from
various media. Accomplished teachers help
them begin to understand the role that
government and its institutions play in
addressing such problems, and especially the
work of such agencies as the fire and police
departments. 

As children get older, accomplished
teachers are able to help them understand the
broader context of civics and government.
They help children learn about what govern-
ment is and the way it works and how, as
participants, they can act as agents of change.
Teachers help children understand the basic
values and principles of democracy and how
a constitutional government embodies these
purposes, values, and principles. They help
children begin to understand the relationship
of the United States to other nations in the
world and to envision their role as citizens.

In the area of economics, accomplished
teachers may use play money as a means not
only to help children master concepts from
mathematics but also to introduce ideas
about how the marketplace works. Teachers
have knowledge of the fundamental
concepts in economics, particularly those
that young children can understand, and they
help children differentiate between needs
and wants in their home, school, and

community. Their classrooms may have a
store in the play area that is amply supplied
with play money, products, and other props
that allow children to explore careers they
have observed in their communities. 

Accomplished teachers use the scenarios
that children create as opportunities to
extend learning about supply and demand
and other economic concepts. Although
some economic concepts are too complex
for even the oldest children in this age range,
accomplished teachers know that children
are consumers from an early age; they have
a keen interest in such issues as scarcity and
resource allocation. Accomplished teachers
find opportunities to incorporate such learn-
ing in their curriculum. For example, they
might involve children in a project to deter-
mine the amount of food a guinea pig needs
each month and then determine how to raise
the money to purchase it.

All children come to the classroom with
stories to tell, and accomplished teachers
know that these stories are the groundwork
for historical understanding. Accomplished
teachers are knowledgeable about the major
ideas, concepts, events, and processes in
United States and world history. They use
children’s own stories as a way to begin the
chronological thinking that is essential to
historical thinking. 

Accomplished teachers use a rich,
multicultural array of children’s resources—
including technology—to introduce young-
sters to important figures and events from
history, as well as to illustrate lessons about
social development, ethics, and democracy.
They design lessons around the classroom
calendar to enhance children’s understanding
of time, order, and sequence; they use
national holidays, holidays in other coun-
tries, or other special celebrations and
memorials to create a starting point for
children’s historical learning. 

In addition to chronological thinking,
accomplished teachers begin to work with
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children on historical comprehension. They
might help students draw upon data in
photographs and other visual images, for
example. They start children on the road to
historical interpretation, using literature as an
opportunity to show how the same story can
be told in several different ways. They help
children understand the differences between
fact and fiction and the important role that
perspective plays in historical understanding. 

They help children begin to answer their
own historical questions and to think analyti-
cally. For example, they might allow a child to
suggest his or her own solution to a problem
confronted by a national leader. In addition to
helping older children learn about their own
families and communities, teachers also help
them understand the history of their state,
region, and country and see how that history
compares with and is influenced by the history
and culture of other nations. 

Accomplished teachers build important
skills and understandings in these fields in an
environment that affords respect to the
communities of all their children. They are
adept at addressing the issues that arise as
some youngsters have their first experiences
with peers and adults who are different from
themselves.

Accomplished early childhood teachers are
skilled at incorporating social studies ideas
across the curriculum. They know, for exam-
ple, that understanding the world and its
history provides them with an opportunity to
employ legends and mythology from world
cultures in their teaching. The goals of history
and the social studies—promoting social
development, social understanding, democra-
tic ideals, and civic values—lend themselves
well to the early learning goals of helping chil-
dren develop cooperative relationships and the
mutual respect of their peers. 

The Arts
The arts—visual arts, dance, music, and
drama—are an integral part of the early
childhood curriculum. Accomplished teach-
ers have a broad background in the arts that
allows them to design learning experiences
that are appropriate and enriching for young
children. They are skilled at integrating the
arts into all areas of the school curriculum.
They give their children opportunities to
create art, to look at and talk about art, and to
develop an awareness of the arts in their
everyday lives. 

Teachers allow children to understand and
experiment with various sources of inspiration
for their work and to come up with their own
ideas for expression and for understanding
and using a variety of materials. They know
the kinds of tools, materials, and processes—
including appropriate technology—that are
particularly useful and that young children can
manipulate, and they help children learn to
select, control, and experiment with a variety
of media that help them facilitate their own
expression. 

They expose children to a variety of
visual art forms and help them begin to iden-
tify their preferences and discuss the simi-
larities and differences of various pieces.
They help children understand that there are
many different aesthetic approaches and
responses to art. They explain that some
viewers may consider a particular work of
art beautiful, whereas others may find the
same work unsettling or thought provoking.
They use examples from a variety of cultures
to help expand children’s understanding of
different approaches to beauty and aesthetic
expression. They help children appreciate
the forms of beauty in the world around
them and begin to manipulate their own
aesthetic environments.

Young children are at a time in their physi-
cal development when coming to understand
the functioning of their growing bodies is of
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particular importance. Many are able to
acquire significant understanding of the world
around them by the way they move through it.
Dance and other forms of structured and
creative movement are a particularly impor-
tant part of the early childhood arts curricu-
lum, and these activities allow teachers to
capitalize on children’s capacities and need to
move in order to progress toward a number of
goals. Accomplished teachers bring a reper-
toire of movement techniques and experiences
to their curriculum; they provide the time,
place, and appropriate supervision to execute
them.

Music is a central component in the lives of
almost all children, and accomplished teach-
ers make use of it in their teaching in a variety
of ways. They introduce children to music and
help them appreciate different musical forms
and styles. In addition to helping children
broaden their perceptions of the variety of
music that abounds in the world, teachers use
music to enhance the study of other cultures
and forms of expression. 

Accomplished teachers begin to build in
children a basic vocabulary for talking about
music. They introduce such concepts as
rhythm, melody, and tone and help children
discriminate differences in pitch, beat, and
volume. They also provide opportunities for
children to express themselves through
music, through songs, and through the play-
ing of simple instruments. They recognize
how performing music enables forms of
emotional expression that may not be avail-
able in others parts of children’s lives.
Accomplished teachers also see music as a
useful tool for extending other parts of chil-
dren’s learning—for example, using rhythm
patterns to enhance a counting lesson or
providing for unique wordplay that supports
learning in English language arts.

Drama, or dramatic play, is one of the
primary ways young children learn about
life. It is through pretend play or dramatiza-
tion—creating situations, assuming roles,

interacting with peers, arranging the environ-
ment, directing the course of the action,
responding to each other, and solving prob-
lems—that children make sense of their
world. Accomplished teachers encourage
students in their selection of characters,
settings, and situations by providing opportu-
nities, meaningful experiences, stories, and
props that extend play, develop imagination,
and encourage creativity. They guide older
children in their ability to identify and
compare similar characters, settings, and
situations in stories and dramatizations. (See
also the “Role of Play” section of Standard
IV—Promoting Child Development and
Learning.) 

Teachers show their own enjoyment and
participation in the arts by creating, respond-
ing to, questioning, and discussing various
forms of the arts. They use artistic materials
and experiences as catalysts for talking and
thinking with their children about important
and interesting questions and phenomena.

Accomplished teachers recognize that
confidence building is an important aspect of
artistic development. They provide learning
experiences that give children an opportunity
to play as they practice a given artistic activ-
ity. They use the arts to help children express
and understand knowledge and ideas in other
disciplines (e.g., representational drawing
and modeling in science or museum displays
and dramatizations in literature or current
events). They promote children’s knowledge
of various criteria for evaluating the arts, and
they enable children to begin to understand
how the arts represent ways to perceive and
interpret the world. 

Physical Education,
Health, and Safety

Accomplished early childhood teachers know
that the development of the whole child is very
important. They understand that the develop-
ment of motor skills, healthy living habits, and
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safety awareness is an essential part of the
growth process. They know that physical
fitness and good health support children’s
progress in all areas of the curriculum. 

Accomplished teachers realize that
children must try out their body parts to
understand what they can do with their body.
They provide experiences that help children
practice fine and gross motor skills and
develop body control, coordination, and
balance. They provide experiences that help
children develop a sense of spatial orientation.
Accomplished teachers understand the typical
progression of such skills. They recognize
that children have different needs and limita-
tions and that no two children are at the same
level of physical development at the same
time. They accept children as they are and
give them the experiences and opportunities
necessary to learn the skills they need to
develop.

Teachers appreciate and recognize excep-
tionalities. They work with physical thera-
pists, occupational therapists, nurses, other
specialists, and parents to meet students’
exceptional needs and to provide opportuni-
ties for all children to develop their bodies
and to move in their environment. They help
children understand how to work and play
with youngsters who have physical limita-
tions or serious illnesses.

Accomplished teachers understand the
importance of group and individual experi-
ences, and they use such experiences to teach
many different concepts across the curricu-
lum. They know that it is important for chil-
dren to have fun while they are developing
their motor skills. They provide time for
fitness games, outdoor play, movement
relays, and free-choice activities. They
provide time to release tension. (See
Standard IV—Promoting Child Development
and Learning.)

Accomplished teachers understand the
importance of teaching rules and regula-
tions. They know that children must learn to
be cooperative and to show respect for

themselves and others. They know that chil-
dren must learn to be team players and show
good sportsmanship.

Accomplished teachers consistently moni-
tor their children’s health. They are aware of
the symptoms of childhood diseases, medical
needs, and social and emotional needs. They
are prepared to administer help and know
where to get additional help when needed.

Accomplished teachers recognize the
importance of self-care, good hygiene habits,
and nutrition. They use everyday experiences
to teach these basic concepts and explain
how they affect our bodies and our health.
They teach children about the harmful effects
of drugs and alcohol and about the proper use
of medications. 

Accomplished teachers explain what is
meant by safe and unsafe behavior. They help
their children understand why safety rules are
important. They consider safety factors when
planning activities. They understand that
safety is largely a matter of using common
sense and good judgment. They conduct regu-
lar safety inspections. They know how equip-
ment should be used, and they ensure that it is
used properly. 

Accomplished teachers supervise their
children at all times. They watch for signs of
fatigue and other problems, especially when
children are outside or involved in physical
activities. They recognize behavior prob-
lems. They are alert and ready to intervene
when necessary. 

Accomplished teachers are aware of
emergency procedures and take prompt and
appropriate measures to protect children
from injury and harm.

When integrated into other disciplines,
physical education and movement activities
provide opportunities for children to learn in
a kinesthetic manner. For example, in
science, they may role play the growth of a
plant. In mathematics, they may act out a
problem in order to solve it. In social studies,
children may learn a cultural dance.
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Reflections on Standard V:
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Integrated Curriculum
Leads to Integrated
Learning

Accomplished early childhood teachers
understand that they are building a founda-
tion for real-world learning by designing
instruction that integrates the strands of the
curriculum. They demonstrate throughout
their practice that knowledge does not
consist of isolated facts, but relies on the
relationship of ideas. They develop a variety
of instructional and assessment strategies
that provide rich learning experiences in their
classrooms. They systematically model for
their children that learning is an authentic

activity that transcends all disciplines. For
example, teachers allow children to explore
the interrelatedness of geography, language,
art, and music in the study of diverse
cultures.

Accomplished teachers help children
integrate the various facets of their education
to develop a clearer understanding of their
world. Through an integrated curriculum
they enable young children to make connec-
tions between their own lives and the curricu-
lum and to apply skills in real-life situations.
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Standard VI:
Multiple Teaching Strategies

for Meaningful Learning 

Accomplished early childhood teachers
collect assessment data and make deci-

sions on the basis of the data rather than
simply implement routine practices and expe-
riences. They understand the importance of
aligning instruction with curriculum and
assessment and know how this alignment
translates into daily practice. Because they
know that young children learn in a variety of
ways, they develop and provide a variety of
resources and employ a variety of learning
experiences and grouping arrangements. They
present multiple paths to learning so that chil-
dren confront important subjects from several
angles and through a variety of lenses. These
techniques allow teachers to create learning
experiences that respond to the diversity of
their children and to provide each child with
multiple perspectives on key issues, problems,
and areas of knowledge. This variety increases
the chances that children will assimilate
important and difficult concepts and ideas.

Accomplished Teachers
Have a Variety of
Strategies to Help
Children Uncover and
Explore Their Ideas about
What They Are Learning

Accomplished early childhood teachers use
their past experience, along with their knowl-
edge of children and core subject areas, to

develop an ongoing mix of learning experi-
ences, discussions, and social interactions
that allow children to begin creating their
own understanding of what they are learning.
They model the kind of creative-thinking and
problem-solving skills that will enable chil-
dren to become successful in their own
endeavors. They are skilled at observing,
listening, facilitating discussion, orchestrat-
ing play, creating a positive learning environ-
ment, asking questions, adapting resources
and routines to new uses, and helping
children make connections with past ideas,
experiences, and bodies of knowledge. 

Accomplished teachers ask questions that
promote a different focus, extend or clarify
an idea or concept, or promote deeper or
more diverse understandings of a phenome-
non. They help children develop discussion
skills. They teach the importance of listening
carefully and responding thoughtfully to the
topic at hand. They may present problems or
provide explanations during the course of a
learning experience, or they may allow chil-
dren to do so. They may simply provide feed-
back in the form of a summary or synthesis
of what has been said. 

Accomplished teachers encourage chil-
dren to begin to formulate questions and to
develop hypotheses. They provide and model
strategies for organizing and synthesizing
information, allowing children to begin to
construct their own knowledge base and
make their own meanings about the world
around them. They intervene appropriately as
children work alone or in groups to focus and

Accomplished early childhood teachers use a variety of practices and resources
to promote individual development, meaningful learning, and social cooperation.
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sustain attention, to provide information, to
provoke consideration of other questions, or
to raise a perspective on an issue that chil-
dren may not have considered. They also
know when to hold back and let children
pursue their own interests and hunches or
allow a group to answer a question, resolve a
difficulty, or pursue a discussion on its own.

Social interaction supports children’s
learning from one another and is a key strat-
egy that accomplished teachers employ. They
encourage children to talk about what they
are thinking and experiencing. They under-
stand the importance of such discussions in
helping children form, extend, and refine
their theories and explanations—to learn
how to think through their ideas, to pose
additional questions, to unscramble confu-
sions, and to reconsider their ideas on the
basis of another point of view. Accomplished
teachers use a variety of effective groupings
that encourage learning. These include indi-
vidualized instruction and flexible groupings
that encourage multiple forms of expression. 

Accomplished Teachers
Use a Variety of
Instructional Resources

Accomplished early childhood teachers are
knowledgeable about a broad range of instruc-
tional resources. They are adept at selecting,
combining, adapting, and creating print and
nonprint media resources, including current
and emerging technologies that foster learning
and connect to their larger curricular goals as
well as to the experience and interests of their
children. They continually seek out and
review new books and games, various forms
of technology and media, manipulative mate-
rials, and experiments. They also find new
ways to use familiar items in the classroom. In
doing so, they use the expertise of other teach-
ers, specialists, and resource personnel. 

The choice and design of resources reflect
the concerns of accomplished teachers for
child safety, for the applicability of the
resources to different disciplines and learning
goals, for their potential for multiple forms
and levels of engagement, and for their
connections with young learners’ interests
and prior experiences. Teachers use resources
that reflect the many cultures represented in
their classrooms and in society. They draw on
older children, parents, colleagues, and other
community members to complement class-
room learning experiences. They may take
children to observe and become involved in
community events, settings, and institutions.

Accomplished Teachers
Make Appropriate Use
of Technology

Accomplished teachers recognize the
increasing importance of technology, includ-
ing assistive technology, as a tool for work-
ing with all children. They integrate
technology into the learning environment,
using it to support and extend traditional
resources, and help children become lifelong
learners in an ever-changing world. 

They know the ways in which technology
can be a tool to facilitate the writing process
and a creative medium for a variety of artistic
expressions. They understand that even young
children can begin to use basic technological
reference sources—such as computer soft-
ware, the Internet, and emerging technolo-
gies—to access a variety of information. They
evaluate and select software carefully, making
sure that the software they select is age,
gender, and culturally appropriate. They help
children become critical consumers of infor-
mation obtained from the Internet.

They are aware of the power of various
other technological tools—such as video,
audio, and digital materials—to enhance many



47

Multiple Teaching Strategies for Meaningful Learning

EARLY CHILDHOOD/GENERALIST 

aspects of their curriculum. Accomplished
teachers are aware of inequalities in access to
computer technology, and—even where such
resources are scarce—they work to find ways
to provide equitable access for all their chil-
dren to the potential and possibilities that
computer technology can provide.

Accomplished Teachers
Challenge and Support
Children and Provide
Opportunities to Help
Them Succeed

Accomplished early childhood teachers act
on the belief that every child can learn. They
provide high expectations, strong support
(including early interventions), and engag-
ing, achievable learning experiences for each
child daily. They view each child as an indi-
vidual. They assume that children will learn
and develop at different rates and with differ-
ent patterns of accomplishment. 

They understand differences in approaches
to learning and patterns of talent, and they
design instruction to build on children’s
strengths as the basis for growth. Therefore,
they often select tasks and resources that
accommodate a wide range of abilities (e.g.,
thematic projects, journal writing, creative
dramatics, dance, play, computer projects,
and other technologies and media tools).
They also are skilled at strategies that capital-
ize on different levels of children’s abilities
and interests, such as cooperative learning
and learning centers.

Accomplished Teachers
Foster Children’s
Capacity to Make Choices
and Work as Independent
Learners

Accomplished teachers are well organized
and purposeful while pursuing practices that
enhance children’s autonomy in learning.
They help children take responsibility for
making appropriate choices about how they
spend some of their time each day, how they
respond to assignments and experiences, and
how they can evaluate their own work. 

Accomplished teachers provide a variety
of flexible grouping arrangements and learn-
ing centers that allow children to choose
learning experiences from different content
areas at developmental levels that will extend
their learning. They provide sufficient time
and resources for children to make choices
and to pursue questions and interests at some
length and in some depth. They observe and
respond to children’s interactions and
discourse, taking actions, asking questions,
and making suggestions to extend, challenge,
and encourage children to elaborate on,
reflect on, change, or refine their responses. 

Accomplished Teachers
Work Successfully with
Children with Exceptional
Needs 

Some children’s development may be outside
the range that is typical for their age group.
Accomplished teachers recognize learning
differences and seek assistance from others
to further investigate their concerns, plan
services to address children’s individual
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needs, and provide meaningful and educa-
tionally effective classroom experiences that
are developmentally appropriate. They work
with a variety of specialists, including speech
and language pathologists, physical and
occupational therapists, health professionals,
counselors, special educators, psychologists,
and other specialists in child development.

With these specialists, accomplished
teachers plan, adapt, and implement class-
room practices, accommodations including
assistive technologies, modifications, and
learning experiences that are individually
appropriate and that ensure that each child is
an important and valued member of the class.
They create an environment to help children
learn about one another and understand that
all individuals have capacities and limitations
that make them unique. They also respond to
children who need to concentrate on a differ-
ent set of outcomes than others in the class-
room, such as those who would benefit from a
more systematic approach to developing
certain skills and those who would benefit

from enrichment activities and advanced chal-
lenges to further their learning. Regardless of
the specific learning needs of students, teach-
ers do not compromise their commitment in
the areas of promoting thinking, encourag-
ing conceptual development, developing
problem-solving abilities, and building
social relationships.

When a child’s needs are greater than can
be provided for in the classroom, accom-
plished teachers support the child and family
in seeking alternative settings that better
serve the child’s needs. They know that fami-
lies have insights into their children’s func-
tioning and adaptation that may not be
manifest in the school setting. Consequently,
teachers make special efforts to learn from
those families, to involve them in decision
making, and to inform them of their chil-
dren’s progress.

Reflections on Standard VI:
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Standard VII: Family and
Community Partnerships

Accomplished early childhood teachers
are resourceful in using a variety of

strategies to engage families in their chil-
dren’s education. They view their children’s
parents 3 as allies in their work, and they
recognize the dependence of young children
on their families. They know that parents’
affirmation of the school staff and program is
important to children’s motivation and sense
of well-being in the classroom. They also
understand that the school’s affirmation of
the child’s home culture and language is
important to the child’s well-being and to the
ability of the home to support the child and
the school.

Accomplished teachers are respectful of
the varying types of families that are repre-
sented in their community, and they under-
stand that parents’ patterns of child-rearing, as
well as their values and beliefs about educa-
tion, may differ from their own. They gauge
parents’ special abilities, interests, and
“comfort zones” regarding involvement in
their child’s education. And, they respond
with a range of options to encourage parent
involvement beyond helping their child
achieve classroom outcomes. These include
observing in the classroom, working as  regu-
lar volunteers, or assisting in the creation of
materials at home.

Teachers recognize the complexities and
tensions common in working with families.
Communicating with and involving fami-
lies are complex activities, even when
parents and educators speak the same
language and share opinions and values,
and it is clearly more difficult when they
disagree. Accomplished teachers recognize
the need for consultation and negotiation
about differences in values, relationships,

and routines. They do not presume that the
school culture is superior to the home envi-
ronment and values, and they exhibit a
willingness to solve problems over time
with the cooperation of children’s families.

Accomplished Teachers
Communicate Effectively
with Families to Inform
and Enhance Support for
Children’s Learning

Accomplished early childhood teachers are
skilled in listening to, observing, and learn-
ing from family members. They also are
adept in conveying information and ideas so
that parents understand how their children
are doing; what the teacher is doing and
seeking to accomplish; and what the family
can do to complement, enrich, and extend
school-based learning. 

Accomplished teachers are eager to listen
to and learn from parents because parents are
especially knowledgeable about the past
development and present attributes of their
children. They solicit parents’ goals and
priorities for their children, reports of chil-
dren’s responses to program experiences and
relationships, and information on how chil-
dren function at home and in the community. 

They use a variety of means to learn from
families, such as home visits, simple written
surveys, parent meetings, phone calls, or e-
mail exchanges. They listen actively and
patiently to make sure that they understand
what parents have to say. They make special
efforts to seek out families that are less

Accomplished early childhood teachers work with and through families and
communities to support children’s learning and development.

3. The word “parents”
is used in this docu-
ment to refer to the
people who are the
primary caregivers and
guardians of children.
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assertive or open in expressing their views.
They also are careful to respect the confiden-
tiality of information provided by families
while using that information to cross-check
their own perceptions of how children are
doing.

Accomplished teachers provide parents
with information about their programs and
about their children’s progress in school.
They explain the rationale for their major
goals, experiences, and teaching methods.
They offer convenient opportunities for
conferences and meetings, and they seek to
provide information in language that families
can understand. 

Accomplished teachers are honest in
communicating with families, telling them
what goes on in the classroom and admitting
when they are not sure how to resolve an
issue or a problem. They place a priority on
regular communication with parents about
each child’s progress. They use a number of
methods to explain assessment procedures
and results, including written reports,
samples of children’s work with comments,
and formal conferences. They find occasions
to celebrate children’s accomplishments with
families. Teachers make a special effort to
involve parents who might feel excluded or
alienated from the school because of their
own past educational or cultural experiences.

Accomplished Teachers
Work Effectively with
Family and Community
Volunteers in Classroom
and School Experiences

Accomplished early childhood teachers are
comfortable working with and coordinating
the efforts of a variety of people to help them
meet their objectives. They understand how
the presence of family and community
members provides support to individual
children and to the different cultural groups

that may be represented in the classroom.
Consequently, family members are welcome
to participate in the classroom. 

Accomplished teachers actively solicit
family members (including fathers and male
family members, grandparents, senior citi-
zens from the community, and older chil-
dren) to serve as volunteers, and they offer a
variety of options for involvement (e.g.,
preparing materials for projects, presenting
experiences to the class or a small group,
supporting a particular child with an immedi-
ate need). 

Accomplished teachers recognize that not
all who assist in their classrooms come well
prepared with the skills necessary to work
productively with young children. Therefore,
they actively supervise and provide guidance
and support to the family members, volunteers,
and paraprofessionals who work alongside
them to enhance the learning environment.
They work to anticipate problems (such as
volunteers gossiping about classroom events or
using inappropriate language or disciplinary
procedures), and they head off problems by
orienting and debriefing volunteers and
observers and clearly explaining classroom
norms and routines.

Accomplished Teachers
Assist Families in
Supporting Children’s
Learning and
Development at Home

Accomplished early childhood teachers
share information about child development
and learning that families can apply at home.
They are knowledgeable about programs and
materials for family education and support,
and they provide resources that families can
use to extend and complement classroom
learning experiences. 

Accomplished teachers help family
members understand that they are important

52
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members of the education team. They encour-
age and assist family members in sharpening
their ability to observe and understand their
child’s behavior and discourse. They respond
to questions and observations about children’s
growth, development, behavior, and language
at home.

Accomplished Teachers
Work Effectively with
Families in Decision-
Making Roles and on
Policy Issues

Accomplished early childhood teachers
acknowledge family members as citizens,
taxpayers, welcome advocates for their chil-
dren, and valuable stakeholders in schools
and early childhood programs. They explain
the rationale for major changes in areas such
as curriculum, resources, testing, or special
programs, and they seek family input before
implementing such changes. 

Accomplished teachers work effectively
with family representatives in planning or
reviewing school programs. They invite
participation from parents and other family
members when forming committees and
advisory groups. They are skilled at partici-
pating with family members in special educa-
tion service planning and assessments, and
they protect the families’ due process rights in
these settings.

Accomplished Teachers
Assist Families in
Obtaining Support and
Services To Help Their
Children

Accomplished early childhood teachers exer-
cise good judgment in working to help meet

the needs of families and children. They
understand their capabilities and limitations
in responding to stresses and problems in the
lives of families. They recognize the value, at
times, of simply listening with empathy to a
family’s concerns. They recognize situations
for which a referral to other school profes-
sionals or community agencies is the most
appropriate course of action. They advocate
on behalf of young children and their fami-
lies by engaging colleagues and networking
for information and social support.

Accomplished teachers know about the
amalgam of related services for families and
children that often are available from school
systems, agencies, and informal neighbor-
hood organizations. They are alert to
evidence of children’s and families’ needs in
areas such as health examinations and services,
immigration, social and recreational opportu-
nities, adult literacy and employment train-
ing, respite care and mental health services,
income support or employment opportuni-
ties, and services to children or adults with
exceptionalities. 

Accomplished preschool teachers are
familiar with kindergarten and primary-grade
programs, and they help families transition
successfully to their child’s elementary
school. For example, a teacher of younger
children might assist parents in the child’s
adjustment to a longer school day or to the
higher expectations of kindergarten or first
grade. 

Similarly, accomplished kindergarten and
primary-grade teachers have a working
knowledge of other early childhood programs
in the community in order to understand the
abilities and needs of children and families
about to enter the elementary school setting.
They know about children’s previous educa-
tional experiences both at home and in orga-
nized programs, and they can assist families
in seeking support from other early childhood
agencies.
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Reflections on Standard VII:
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Standard VIII:
Professional Partnerships

Accomplished early childhood teachers
are able to work effectively with and

assume leadership among supervisors, para-
professionals, interns, peers, professionals
from other disciplines, and volunteers. They
work to overcome structures or traditions
that separate teachers from one another, and
they seek to make the school a collaborative
enterprise that draws out the best from its
faculty. They also work to build and
strengthen a community of professional
educators committed to the healthy develop-
ment of young children.

Accomplished Teachers
Are Skilled at Working
with Others in Providing
Effective Early Childhood
Education

Accomplished early childhood teachers
know how to give and receive support,
advice, feedback, and criticism from one
another. They work collaboratively  to
construct curricula, implement instruction,
and design assessments. They know what is
involved in training and coordinating the
variety of adults who often fall under their
supervision in early childhood programs.
They work to develop regular forums for
talking with peers about how to improve their
collective efforts. They are able to articulate
to supervisors and parents the knowledge
base for their practices.

Accomplished teachers are skilled in
identifying and celebrating successes as well
as reconciling conflicts with colleagues,
parents, and administrators. Using a profes-
sional knowledge base and ethical standards
for practice, teachers are able to challenge
people whose behavior is detrimental to chil-
dren or other adults. They contribute effec-
tively to assessment teams and processes
with other professionals and related service
providers. 

Accomplished teachers can contribute
their observations and insights about the
classroom and draw implications from the
insights of staff from other disciplines. To
coordinate the school program better, they
consult with teachers of other grade levels for
background information on how children
have been prepared and to understand how
well they are preparing children to move
ahead.

Accomplished Teachers
Contribute to the
Professional Development
of Colleagues and
Support Staff

In many early childhood programs with
differentiated and multiple staff roles, teach-
ers are responsible for planning and super-
vising the work of an instructional team
while continuing to work directly with chil-
dren. Accomplished teachers are effective in

Accomplished early childhood teachers work as leaders and collaborators in the
professional community to improve programs and practices for young children
and their families.
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training, managing, monitoring, and
mentoring other staff members who want or
need their guidance or assistance. They are
capable of assessing the knowledge, abili-
ties, and strengths of team members; creat-
ing appropriate assignments; encouraging
and contributing to their professional
growth; and providing appropriate feedback
and support as they work with children.

Accomplished teachers show skill in
communicating their knowledge of child
development and early childhood teaching
principles to paraprofessionals, assistant
teachers, and volunteers in the context of
everyday work. They use a variety of tech-
niques and resources to promote the develop-
ment of other staff. These include reading,
discussing, modeling, observing, providing
feedback, working jointly to develop materi-
als or carry out an activity, group planning,
and making use of more formal evaluation
and training activities provided through the
school program.

Accomplished Teachers
Understand and
Participate in Shaping
Policies That Influence
Their Work with Children

Because of the vulnerability of young children
and the variety of programs and institutions
that provide early childhood education, early
childhood teachers face special challenges in
their work. Accomplished teachers understand
how various factors have a major impact on
their work and on the children they teach.
Among others, these factors include the
following:

• curriculum, testing, grouping, and
promotion standards;

• time for planning, developing materials,
and analyzing assessment information
on children;

• time and opportunities for meaningful
professional development;

• adult-to-child ratios and class size;
• physical space, equipment, and

materials; and
• the way teacher evaluations are

conducted.

Accomplished teachers seek an active role
in and contribute productively to the formula-
tion of such policies. Early childhood teachers
work in a wide variety of contexts (ranging
from highly favorable and supportive environ-
ments to settings with many barriers), so there
is often no single ideal stance for teachers to
assume in responding to policy influences.
However, in all cases accomplished teachers
work to educate policymakers, parents, and
citizens about the underlying principles of
excellence in early childhood education and to
help them understand how these principles
might best be translated into programmatic
initiatives within their own particular context. 

Accomplished teachers understand the
basic policy structure and sources that affect
the learning environment, including mecha-
nisms such as licensing standards for child-
care centers, the Head Start performance
standards and monitoring system, major
federal education programs such as Title I,
and legislation governing services to young
children with exceptionalities. 

Accomplished Teachers
Demonstrate Leadership
in Early Childhood
Education

Accomplished early childhood teachers seek
to shape attitudes and opinions by taking the
initiative in suggesting to other educators
and to the lay community readings, confer-
ences, and opportunities to observe class-
rooms and programs that will inform their
thinking about early childhood education.
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When given the opportunity, they are effec-
tive participants in decision making. They
use their knowledge of the children and the
community, their understanding of educa-
tional research, and their ability to work
collaboratively with peers to fashion creative
approaches to such  issues as curriculum,
assessment, and allocation of material
resources and staff. When they are faced
with educationally inappropriate mandates,
they can use professional knowledge and
standards for ethical practice to articulate
their concerns to administrators and policy-
makers and to devise creative responses that
safeguard the interests of children.

Accomplished Teachers
Contribute to the Field of
Early Childhood
Education

By providing professional development,
networking, participating in professional
organizations, writing, and other such
means, accomplished teachers are involved
with the advancement of early childhood
education. Some choose to become involved
in issues or service in their local communi-
ties that have an impact on the children they
are serving, such as local work sessions for
colleagues. Others may choose to contribute
to new knowledge by sharing findings from
research in their classrooms; collaborating
on projects with researchers; presenting
workshops and symposiums; collaborating
with higher education faculty in designing,
evaluating, and implementing teacher
education programs; reflecting and sharing
ideas and practices with colleagues; and
participating in professional organizations.

Reflections on Standard VIII:
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Standard IX:
Reflective Practice

Accomplished early childhood teachers
consider reflection on their practice

central to their responsibilities as profession-
als to steadily extend their knowledge base,
improve their teaching, and refine their
evolving philosophy of education. They
examine their strengths and areas needing
improvement and employ that knowledge to
analyze, synthesize, and refine their teaching
practice. They use their knowledge base as a
guide for goal setting and a basis for deci-
sions and can thereby articulate their reasons
for curricular choices.

Accomplished teachers understand that
the impact of specific lessons, instructional
resources, strategies, assignments, or assess-
ment tools may vary from class to class as the
mix of children changes. They analyze the
needs of their children in relation to both the
circumstances of the moment and their own
long-term objectives. They evaluate  and
articulate the relative merits of teaching prac-
tices that are considered accomplished, and
they judge the appropriateness of these prac-
tices for their own particular circumstances.
Consequently, they distinguish themselves
by their capacity for ongoing, dispassionate
self-examination; their openness to innova-
tion; and their willingness to change in order
to strengthen their teaching and promote
children’s learning.

New information about teaching, subject
matter, and child development proliferates.
Thus, teachers who do not stay abreast of new
developments allow their knowledge base to
become outdated. Motivated by both the
change they see around them and by the desire
to equip children for a changing future,
accomplished teachers regularly engage in the
process of professional growth. Two valuable

sources of such growth are self-reflection,
aided by interaction with other professionals,
and self-renewal. Teachers approach self-
renewal by exploring new resources; studying
professional literature; and participating in
professional development experiences, profes-
sional organizations, and advanced education
programs.

Accomplished Teachers
Evaluate Results and
Seek Input Systematically
from a Variety of Sources
Every class and every activity provides
opportunities for reflection and improvement
for accomplished early childhood teachers.
When things go well, they think about why
the class succeeded and how to adapt the
lessons learned to other classes and situa-
tions. When things go poorly, they reflect on
how to avoid such mishaps in the future.
When they review the works in progress and
the final products of their children, they
assess themselves as well as their youngsters. 

Their conversations with children about
classroom climate and interactions provide
accomplished teachers with insight and
direction. They carefully analyze the input
they receive from parent-child-teacher
conferences, parent-teacher conferences,
and informal conversations with family
members. They regularly and systematically
seek knowledge and advice through discus-
sions with colleagues, self-analysis of class-
room practices, and observations of other
teachers’ practices. These observations and
discussions shape their decisions about

Accomplished early childhood teachers regularly analyze, evaluate, and synthe-
size to strengthen the quality and effectiveness of their work.
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whether, when, how, and why their practice
should change. They abandon less effective
practices and replace them with more
promising approaches. 

Accomplished Teachers
Are Open to New Ideas
and Continually Refine
Their Practice

Accomplished early childhood teachers
participate in a wide range of reflective prac-
tices that reinforce their creativity, stimulate
their personal growth, and enhance their
professionalism. They use the results of their
reflective practice to understand the develop-
mental continuum of the child; to understand
how that continuum fits into the overall
school experience, curriculum, benchmarks,
and state standards; and to engage colleagues,
families, and the community in assessing and
addressing strengths and areas of needed
change. They exemplify the highest ethical
ideals and most rigorous professional stan-
dards in assessing their practice. They
consider the roles their own cultural back-
ground, biases, values, and personal experi-
ences play in their teaching. Ultimately,
self-reflection contributes to teachers’ depth
of knowledge, skills, and dispositions, and it
adds dignity to their practice. 

Accomplished teachers take responsibility
for their own professional growth, which
might include keeping a personal journal,
having regular discussions with colleagues,
soliciting the input of a mentor, or participat-
ing in professional development. They may
participate in seminars, workshops, and
courses that challenge their current thinking
and actions. They may also conduct research
in their classrooms or collaborate with other
professionals to examine their practice criti-
cally. For example, they may conduct
systematic classroom-based inquiry to solve

problems or answer questions related to their
teaching practice. They select from theories,
emerging practices, current debates, and
promising research findings those that could
improve their practice. In doing so, they
explore topics in which they may have
limited expertise and experiment with alter-
native resources, approaches, and instruc-
tional strategies to improve their teaching.

They also draw on systematic study and
analysis from their own practice as an
ongoing guide to setting the future direction
of their work. This type of personal and
collegial study and reflection supports their
instructional decisions and their ability to
cogently articulate a rationale for their
actions. It also contributes to their consistent
ability to aggressively seek solutions to
issues and problems in their practice. 

Accomplished teachers are models of the
educated individual as they sharpen their
judgment, expand their repertoire of teaching
methods, and deepen their knowledge base,
in part by keeping abreast of significant
developments and debates in the disciplines.
Such efforts are essential because research in
early learning is ongoing and dynamic, and
ideas about practice change regularly.
Concurrently, the profession is steadily
rethinking, reinventing, and debating a broad
range of pedagogical and content issues that
have curricular implications. 

Accomplished teachers consider the
prevailing research findings about young
children, learning, and intelligence while
acknowledging the limitations of this
evidence. They are able to distinguish trends
from real breakthroughs and hype from
knowledge. They are conscious that not all
ideas about how practice should change are
good. They stay current with and evaluate
professional and other literature and curricu-
lar materials along with the issues affecting
families and schooling in their community. 
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Reflections on Standard IX:





Epilogue

63

The nine standards in this report represent a professional consensus on the character-
istics of accomplished practice and provide a profile of the accomplished Early

Childhood/Generalist teacher. Although the standards are challenging, they are upheld
every day by teachers like the ones described in these pages, who inspire and instruct the
nation’s youth and lead their profession. By publishing this document and offering
National Board Certification to early childhood educators, NBPTS aims to affirm the
practice of the many teachers who meet these standards and challenge others to strive to
meet them. Moreover, NBPTS hopes to bring increased attention to the professionalism
and expertise of accomplished generalists and in so doing, pave the way for greater
professional respect and opportunity for these essential members of the teaching
community.

In addition to being a stimulus to self-reflection on the part of teachers at all levels of
performance, Early Childhood/Generalist Standards is intended to be a catalyst for discus-
sion among administrators, staff developers, and others in the education community about
accomplished practice in this field. If these standards advance the conversation about
accomplished teaching, they will provide an important step toward the NBPTS goal of
improving student learning in our nation’s schools.
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as through the intense study of candidates for National Board Certification who have immersed
themselves in the first edition; these second-edition standards emerge as a living testament to
what accomplished teachers should know and be able to do. Early Childhood/Generalist
Standards, Second Edition, represents the best thinking by teachers and for teachers about
advanced teaching practice in the field.

The National Board for Professional Teaching Standards is deeply grateful to all those who
contributed their time, wisdom, and professional vision to Early Childhood/Generalist
Standards, Second Edition. Any thank-you must begin with the pioneers in 1992, who spent
three years debating, reflecting on, and articulating the multiple facets of accomplished teach-
ing so that they could help advance the field and provide a rigorous and sound basis for national
certification of teachers. In particular, the National Board would like to show its appreciation
to Chair Baiba Woodall and Vice Chair Mary Zapata Huerta, NBCT, who so skillfully led the
effort to weave the National Board’s Five Core Propositions into field-specific standards of
teaching excellence.

Any field grows, shifts, and evolves over time. Standards, too, must remain dynamic and
therefore are subject to revision. In January 2000, the National Board for Professional Teaching
Standards convened a second Early Childhood/Generalist Standards Committee. This commit-
tee was charged with achieving both continuity and change, using the first edition of the stan-
dards as the foundation for its work, but modifying the standards to reflect best practice of the
early twenty-first century. The Early Childhood/Generalist Standards Committee exemplified
the collegiality, expertise, and dedication to the improvement of student learning that are hall-
marks of accomplished teachers. Special thanks go to Chair Ilna Rivera Colemere, Vice Chair
Marlene Henriques, NBCT, and Facilitator Emelie Parker, NBCT, for their invaluable leader-
ship in making the second edition a reality. We also are appreciative of International Reading
Association Representative Joyce Hinman, who contributed to standards committee meetings. 

The Standards and Professional Development Working Group of the board of directors is
also an important collaborator in the creation of the second-edition standards. The working
group consists of a diverse group of educators who reviewed Early Childhood/Generalist
Standards, Second Edition, at various points in its development, made suggestions about how
it could be strengthened, and recommended to the full board the adoption of the standards.
Representing the board of directors as liaisons to the Early Childhood/Generalist Standards
Committee were Julie Hutcheson, NBCT, and Lynn Cherkasky-Davis, whose extensive knowl-
edge of the field made them treasured advisors.

Hundreds of individuals not directly associated with the National Board aided in the devel-
opment of these standards. Early childhood teachers and scholars, state and local officials, and
representatives of disciplinary organizations—to name just a few—reviewed a draft of Early
Childhood/Generalist Standards, Second Edition, when the standards were disseminated
nationwide during a public comment period.
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Many staff members of the National Board also deserve thanks for helping make the publi-
cation of these standards possible. Chuck Cascio, former Vice President for Certification
Standards and Teacher Development, shepherded the standards from their inception. In the
early stages, Jacqueline Olkin, former Manager for Certification Standards and Teacher
Development, was especially instrumental. Writing credits go to Carol Bruce, consultant to the
National Board; Angela Duperrouzel served as on-site coordinator for standards committee
meetings; Holly Baker edited the document during production. I would like to give a special
thanks to the dedicated staff I have worked with: Michael Knab, Manager for Certification
Standards; Teachers-in-Residence Mary Lease, NBCT, and Maria Telesca, NBCT; Jane
George, Specialist for Certification Standards Production; and Administrative Assistant
Glowena Harrison. National Board staff collaborated in all aspects of standards development.

In presenting these standards for accomplished teaching, the National Board for
Professional Teaching Standards recognizes that this publication would not have been possible
without the considerable contributions of individuals and institutions too numerous to mention.
On behalf of the National Board for Professional Teaching Standards, I extend my thanks to all
of them.

Katherine S. Woodward
Director, Certification Standards
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The core propositions of the 
National Board for Professional Teaching Standards

1) Teachers are committed to students 
and their learning.

2) Teachers know the subjects they teach
and how to teach those subjects 
to students.

3) Teachers are responsible for managing
and monitoring student learning.

4) Teachers think systematically about
their practice and learn from
experience.

5) Teachers are members of learning
communities.




